TURKISH

AUTHOR'S FOREWORD

Turkish Basic Course, Units 1-30 is based in varying degrees upon a number
of draft versions of FSI's Turkish language training materials. Since some of
these versions received fairly wide circulation beyond FSI and were duplicated
for a variety of programs both within the government and outside, some detailed
tracing of the development of the present text is required both to give credit
to those whose work .s built upon and to acquaint the potential user with the
relation between the current text and those of its precursors which he may have
seen before.

Units 1-15 of the present work incorporate some of the dialog and drill
materials of the 1959 Turkish Basic Course, Units 1-5 by Carleton T. Hodge and
Mualla (Agrali ) Peck, which was distributed for some time in multilith form by
the Center for Applied Linguistics. That text was extensively revised with new
notes by the undersigned and drills by Mrs. Peck and was printed in 1GCl as
FSI Turkish Basic Course, Units 1-5. This book was never published for general
distribution but was reprinted for various government training programs. Single
copies made available to universities may have formed the basis for wider use.
For the present edition, these units were renumbered, rearranged and extensive
revisions and additions made to the dialogs, notes and drills.

Units 16-28 incorporate certain dialog materials going back more than a
decade to a course prepared at FSI by Mualla Atlamaz and Ismet Bagay under the
direction of Naomi Pekmezian. Extensively revised and with new notes and drills
by the undersigned and Mrs. Peck, these materials formed the basis for Units
6-10 as used at FSI and reproduced in the volume Turkish Basic Course, Units
5-15 by Princeton University for the Inter-University Summer Program in Middle
Eastern Languages in 1962. Further revised and with additional drills by Perran
Soleau these materials appeared as FSI Turkish Basic Course, Units <-1C in a
printed version in 1963. This book, again, was not published for general sale
but did receive considerable circulation and use in and out of government. For
the present edition Units 6-10 have undergone renumbering, rearrangement, re-
vision and supplementation of dialogs, notes and drills.

Units 29 and 30 incorporate some material from Unit 11 of the earlier
versions of FSI Turkish materials, together with considerable new material.

The writers of the present text are clearly indebted to those whose names

are mentioned above. However, the book as it appears is solely the responsi-
bility of Selman Agrali, Turkish Instructor and the undersigned.

Lloyd B. Swift
Coordinator of Program Development

School of Language Studies
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INTRODUCTION FOR THE STUDENT

You are about to start the study of the Turkish language. Whatever your
motivation for doing so, you will get greater enjoyment and satisfaction from
your study if you will cooperate fully with the instructional system embodied
in this course. This introduction is intended to acquaint you with the book and
with the method advocated for its utilization. The Introduction for the Teacher
which follows contains more detailed instructions for the use of this text. You
may find it worthwhile to read that also.

The Turkish Language

Turkish is the principal language of the Republic of Turkey. It is a mem-
ber, along with the related languages of Iranian and Soviet Azerbaijan and of
various areas within the Soviet Union, mainly in Asia, of the Turkic group of
the Altaic branch of the Uralic-Altaic language family. This Altaic branch also
includes wany other languages, mainly those grouped under the headings 'Mongol'
and ‘'Manchu’.

The Turkic languages are remarkably similar in structure and even in vocab-
ulary, at least as closely related to one another as, say, the Romance group of
Indo-European languages.

The population of the Republic of Turkey is about 30,000,000, of whom the
great majority are native speakers of Turkish, making Turkish by a considerable
margin the largest language orf the Turkic family. Among the remainder of the
population of Turkey —native speakers of Kurdish, Laz, Circassian, Arabic, Greek,
Armenian, Syriac and other languages— the great majority, at least of the men,
have some acquaintance with Turkish. Thus this language will serve the student
for communication in all parts of Turkey save the most isolated Kurdish village.
In addition, substantial numbers of Turkish speakers are to be found in parts of
Syria, Lebanon, Greece and Cyprus. Turkish can serve the student also as an
introduction to the Turkic language family and provide him with a basis for estab-
lishing communication with Asian Turkic speakers as far east as Sinkiang Province
in China and as far wesat as the Tatar regions on the Volga.

The Lanquage of this Manual

The Turkish presented in this book is representative of the 'standard’
speech of educated Turks in the cities and towns of Turkey. As in any country
where communication has been poor until recently, in Turkey too there is consid-
erable local variation in pronunciation and vocabulary. However, in schools all
over Turkey the language you are about to learn is used and taught as the national
standard and, if you learn it well, you will be speaking a tongue which has pres-
tige throughout the country and which is understood everywhere. You may even
have the experience of being told by Turks 'you speak better Turkish than ', a
compliment which you should discount heavily.

The Intent and Structure of this Course

Although you will learn to read and write Turkish as you progress in this
course, you will not have any formal instruction in writing,and reading of longerx
texts will be introduced gradually. This is because the essential skills re-
quired are to spsak and to understand spoken Turkish. The writing system of
Turkish is quite easy to master and fairly closely represents Turkish speech.

xvii
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Language is a system of representation of 'ideas' and 'concepts' in formal
syrmbols. These symbols are realized in communication as acts of speech which
are communicative insofar as they can be understood by the hearer as represent-
ative of the symbolic language system which he has mastered. Interference with
communication can take place at several points. The speaker may not have mast-
ered the symbolic system so that, while what he says may be well pronounced, it
will not adequately fit the language system. Again he may form sentences well
in the language but pronounce them unintelligibly. Similar interference with
communication can occur in the understanding of others' speech. Thus 'mastery'’
of a language requires approximation both of the native speaker's grasp of the
symbolic system and of the native speaker's skills in oral production and
‘hearing'.

The materials of this course are designed to facilitate both the learning
of specific speech skills - pronunciation and perception of speech sounds in
sequence - and the learning of basic language skills - control of the grammati-
cal and the semantic systems of the language. For this reason the course is
initially oriented toward pronunciation but quickly shifts its primary emphasis
to a systematic presentation of the grammar accompanied by extensive drills.

The typical unit consists of a dialog or other 'basic sentences', variation
drills and lexical drills to give students practice in using vocabulary in var-
ied contexts, questions for discussion, notes (mainly on grammar), grammatical
drills and (often) a narrative. The drills are of several types, use of which

is outlined in the Introduction for the Teacher.

Students are expected initially to do each part of each unit orally with
books closed. The printed text has four purposes:

1. To remind the student of what he has already heard.
2. To serve as an introduction to printed Turkish for reading.
3. To gquide the student in practice outside of class.

4, To assist in memorization for those students who have been conditioned
by their education to have a 'visual memory'.

The student who has no difficulty memorizing without the printed text and
who has access to a tape recorder and the tapes of these materials for outside-
of-class practice will have very little need of the printed text except for
reading practice. All students should attempt to get along without the printed
text as much as possible.

The Dialog

Each unit commences with a connected dialog between two or (occasionally)
more speakers., This dialog is to be practiced, memorized and acted out until
it has been 'overlearned' so that the utterances and their sequence are automa-
tic and can be done without conscious thought or hesitation.

The dialogs are examples of normal Turkish speech. They consist initially
of cliché sentences which are of high daily frequency of occurrence. Later more
specialized dialogs are introduced. However, a language cannot be mastered sim-
ply by learning a certain number of typical and useful sentences. The student
needs also to master the system of the language so that he can both produce and
understand wholly novel sentences which he has never heard before and may never
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hear again. This is a much more complicated matter than memorizing useful sent-
ences and requires extensive drills and exercises as well as a certain amount of
formal explanation.

variation and Lexical Drills

Variation drills may be of any of the several drill types outlined below
in the Introduction for the Teacher. Mostly they are sample sentences or sub-
stitution drills (providing a pattern with words to be substituted at one or
more places), Lexical drills are mainly sample sentences illustrating the var-
ious meanings of a single lexical item.

In a sample sentence drill each sentence is an example of useful Turkish
but is unrelated to other sentences in the drill. Wherever possible such sent-
ences should be immediately employed in communication by creating a short
dialog - such as a question and its answer - employing the given sentence. Often
it will be possible to vary the given sentence by changing the subject, the verb,
the time or some other part of the sentence. Thus each separate sentence can be
the basis for a response drill or a substitution drill or a combination. The
imaginative teacher will create such drills spontaneously, but the student is
not relieved by any lack of imagination on the part of his teacher from a res-
ponsibility to experiment with the given sentences. A good homework exercise,
after a few units have been mastered and enough vocabulary assimilated, is to
write out variations on these sample sentences and submit them for evaluation
and correction by the teacher. This applies equally to sample sentence drills
occuring in the grammar drill sections of .the units.

Questions for Discussion

These consist of queries concerning the facts related in the memorized
dialog plus certain questions directed to the students' own experience in simi-
lar situations. The student should not be content only to answer the latter:
questions from his own experience but should also ask these and similar ques-
tions of the teacher and his fellow students. It is in this part of the lesson
that real communication in the language about real people and true facts takes
place and this portion of the unit should neot be quickly passed over. 1If the
teacher does not dwell on this real communication, the alert student will prime
himself with several questions to spring at the beginning of the next class ses-
sion to extract some information from the teacher or a fellow student before the
class can settle into routines,

Notes

The notes are intended to be self-explanatory. If the teacher is also a
scientific linguist or if the course is being taught (as intended) bv a team of
linguist and native speaker, some explanation of the notes may be appropriate in
class. However, in general, drill time in class with the native speaker should
not be devoted to explanations of the grammar, and the native speaking instruc-
tor should not be expected to give explanations in English. If he is also a
trained linguist and fluent in English, specific periods should be set aside for
grammatical explanation and these should be kept separate from reqular class
sessions during which English should be used only for translations or paraphrases
designed to keep the student aware of the meanings of the Turkish sentences being
practiced. The cooperation of the student is required to avoid interrupting
drill sessions with questions about grammar. During explanations of grammar it
is always appropriate to ask how some idea is expressed, what should be said
under certain conditions, when or where a particular form is appropriate, or who
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could be expected to use it. But the student should remember that questions
beginning why are seldom appropriate. Language is a system of more or less ar-
bitrary symbols and the student is attempting to discover how it works rather
than to establish causal relationships (which are usually historic and have noth-
ing to do with the native speaker's mastery of the contemporary language).

Drills

The drills which follow particular notes are intended to provide practice
on the particular point or points discussed in the note. The Introduction for
the Teacher describes in detail the use of drills. While the drills provided
are extensive, they are clearly insufficient for proper practice of points which
are causing special difficulties and may be excessive for certain points or for
certain students who assimilate quickly. Many of the printed drills are capable
of considerable expansion as needed.

Narrative

The narrative, which is a part of many units, presents essentially the same
situation as was represented in the dialog but in expository rather than ccnver-
sational style. This short story is intended to .be memorized. Careful attentior
to the structures used will help to prepare the student for reading. Exercises
which can be used with the narratives include (1) retelling the story in the stu-
dent's own words, (2) retelling the story but changing the persons, times or
locations of the events related and (3) telling a similar story about some per-
sonal experience,

A Word on the Use of Tapes

Tape recordings are provided of the major parts of these units. Drills and
exercises which permit great flexibility in use - for example, multiple substi-
tution drills - are not recorded.

It is recommended that beginning students try to spend one to three hours
daily with the tapes regardless of the number of hours spent in class. This is
because in an intensive course (four to six hours in class per day) the relative
utility of the tapes is less than in a non-intensive course (one hour in class
per day or less). Later in the course the student may find that the amount of
work with tapes required for his needs lessens. However, throughout this basic

course, regular work with tapes as a supplement to classroom drill should be
maintained.

The dialogs and many of the drills in the tapes are recorded with spaces
such that the student may use the tapes either for imitation of the native
speaker or for anticipation plus imitation of the native speaker. Thus if sent-
ences X and Y are being practiced these two modes would operate like this:

Imitation:
Tape Voice: X
Student: X
Tape Voice:; X
Student: X
Tape Voice: Y
Student: Y

etc,
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Anticipation plus Imitation
Student (anticipating) X
Tape Voice: X
Student (imitating): X
Tape Voice: X
Student (anticipating): Y
Tape Voice: Y

etc.

The recordings of the dialogs may also be used in a response mode like this:

Tape Voice: X
Student: Y
Tape Voice: X
Student: Y
Tape Voice Y
Student: Z
etc.

Certain drills consist of a pattern and a cue for substitution into the pat:
tern. These can only be done in a single mode - substitution plus imitation - thus

Tape Voice: Pattern with X
Student (imitating): Pattern with X
Tape Voice: Cue Y
Student (substituting) Pattern with Y
Tape Voice (confirming): Pattern with Y
Student (imitating): Pattern with Y
Tape Voice: Cue 2Z
Student: (substituting): Pattern with 2

Such drills should be ‘done completely orally since all cues are on the tape.

The tapes have been recorded with a minimum of repetition to save tape. Stu
dents should rewind often to repeat until satisfactory (error free) performance
is achieved.

If facilities exist for recording the student's voice on the tape as he
imitates, this should be done, extensively in the early units and selectively
later on. Much time can be wasted needlessly listening to one's own voice, but
selective and careful attention to one's imitation of the native model can im-
prove pronunciation, phrasing and fluency.

Conclusion

Turkish is a language which has long intrigued scholars because of its un-
usual regularity, its euphony and the fact that its structure is quite different
from that of Indo~European or Semitic languages. The adult student who wishes t
be successful in studying Turkish needs to take a lively interest in the languag
to be willing to experiment with variations on the printed materials in order to
increase his grasp of the system of the langquage, and to be willing to put in
long hours of practice and to tolerate correction. He needs also to learn about
the life and culture of the people who speak Turkish. This text will provide hi
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with only a minimal amount of such cultural information and needs to be supple-
mented with books, photographs, and artifacts and with as may contacts with Turks
as can be managed. Nobody can teach you Turkish. You have to learn it. This
book and the method of using it suggested to you and to your teacher are intended
to help you to learn Turkish. Of the four elements in this learning situation -
the book, the tapes, the teachers and you - the book is the least important and
you the most important. The writers and teachers who have contributed to the
growth of this book over the years hope it will help you to learn Turkish.

xxii



BASIC

COURSE

PSY TURKISH BASIC COURSE

vol. I (Units 1-30)
ODUCTION FOR NSTRUCTOR

BEach unit in this book consists of
four major parts:

1. A Dialog or other Basic
Sentences,

2. Grammar Notes,

3. Drills.
4., Questions for Discussion.
Drills are generally in two groups.

1. variation drills on the Basic
Semtences or Lexical Drills
illustrating differences in
word usage,

2. Grammar Drills giving prac-
tice in particular structures,

In early units there are also many
drills on sounds for pronunciation
practice.

The purpose of this introduction is to
advise the instructor of the purpose
and the use of each of these major
divisions of the material.

Dialog or Basic Sentences:

Step 1l: The dialog is presented by
the instructor whose native language
is Turkish at normal speed and the
students listen with books closed.
'Normal speed' is not slower than the
speed the instructor would use in
natural conversation with another Turk.

Step 2: The instructor ?re-ents the
words or phrases of the 'build-ups'
and then the entire sentences in order
as printed at normal speed and the
students repeat in imitation of the
instructor with bocks closed. The in-
structor can indicate which student
should repeat next simply by looking
directly at the student while present-
ing the word, phrase or sentence.

FSI TEMEL TORKGE DERS XiTABI

Birinei Cilt (Ders 1-30)

OBRETMENLER ICIN ONSDZ

Bu kitaptaki her dersin d8rt esas
b8lliwl vardir:

1. 'pialog' denilen kisa bir
Konugma veya 'Basic Senten-
ces' denilen difer temel
climleler.

2. 'Grammar Notes' - yani Gramer
Notlari.

3. 'Drills' denilen Aligtirmalar
4, G3riiglilecek Sorular,
Aligtirmalar genellikle iki gruptur:

1. Temel clmlelerde 'Variation
Drills' (Gekim Aligtirmalari)
veya kelime kullaniginda
farklari tarif eden 'Vocabu-
lary Drills' (Kelime Aligtar-
malari).

2. Ozel yapilar lizerinde
uygulama veren Gramer Allg-
tirmalari,

Baglangigtaki derslerde sdyleyig
uygulamasi igin gok ses aligtirmalari
da vardir.

Bu %nsdziin amaci 3Yretmenlere bu esas
bdlimlerin her birinin nigin ve nasil
kullanilacadini agiklamaktir.

ialoq (Konugma) veya Basic Sentences
ETemel Climleler):

Birinci iglem: Dialog, ana dili
Tirkge olan 3¥retmen tarafindan, nor-
mal bir hizla ®jrenciye sunulur ve
83renciler de kitaplarina bakmadan
dinlerler. 'Normal hiz' “Jretmenin
bagka bir Tlrkle tabi'f bir konugma
yaparken kullandi3i hizdan daha yavag
olamaz.

Ixincin iglem: O3retmen, 'build-up'
(geligtirme) denilen miistekil kelime-
leri veya clmlecikleri, ve sonra biitin
climleleri, sirayla kitapta yazildidi
gibi tekrar normal bir hizla s¥3vyler,
Bgrenciler de kitaplari kapali olarak
83retmeni benzetleyerek tekrarlarlar.
Kelimeyi, ibareyi veya climleyi sByler-
ken B%3retmen sadece sonra gelen d3ren-
ciye dodru bakarak kimin tekrar etmesi
1%z1m geldifini ima edebilir,
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I1f the complete utterance offers par-
ticular problems for the student, the
instructor develops the utterance for
the student gradually, beginning from
the end (with the final phrase) and
building up by adding the preceding
parts one at a time. The instructor
must, however, be particularly careful
not to distort the intonational pat-~
tern of the utterance in building it
up in this fashion. Partly for this
reason the utterances in early units
are kept very short, and the instruc-
tor is advised to prefer frequent
repetition of the whole utterance to
partial presentation, If a student
cannot repeat correctly after two or
three attempts the instructor passes
to another student, returning later
to the student who experienced the
difficulty.

Step 3: After the students are able
to repeat correctly in imitation of
the instructor, they open their books
and practice reading the utterances
with correct pronunciation, intonation
and at normal speed, as previously de-
fined.

Step 4: After the instructor is sa-~
tisfied that all students can do steps
one to three, the students take roles
in the dialog and repeat from memory
with books closed.

It is valuable to listen to the tape
of the dialog in the laboratory be-
tween the third and fourth steps, In
this way student memorization of the
dialog may be facilitated.

Before the instructor progresses to
the next step he should be able to
give an affirmative answer to each of
the following questions:

For Step 2: Can each student repeat
every utterance of this dialog after
me with correct speed phrasing, pro-
nunciation and intonation?

Por Step 3: Can all students read all
the utterances of this dialog correct-
1ly?

For Step 4: Can every student take any
any role in this dialog and perform it
correctly and naturally?

Efer ifadenin bltiinQl 3Frenciye 3dzel
bir zorluk gikarirsa, dJretmen ifa-
deyi kisim kisim, sondan (son clmle-
cikle) baglayarak, ifadenin 3nce gelen
kisimlarinl da teker teker ilave
ederek BYrenciye geligtirtir. Mamafih,
O3retmen ifadeyi bu gekilde geligti-
rirken, ifadenin ses ahengini bozmamada
dzellikle dikkat etmelidir. Kismen bu
sebeble baglangigtaki derslerde
ifadeler gok kisa yazilmigtir, ve
83retmene kismf{ tekrarlama yerine bli-
tlnlinl tekrarlamasi ¥JQitlenir. EZer
bir 83renci 1§ veya ddrt denemeden
sonra ifadeyi dofru tekrarlayamiyorsa,
43retmen diJer bir ®3renciye geger,
gliglik geken 8¥renciyle sonra tekrar
galigir.

Ugincl iglem OYrenciler ¥¥retmenle-
rini dodru olarak benzetleyip tekrar
edebildikten sonra, kitaplarimi agar-
lar, ®nceden balirtildi®i gibi normal
hizla, ses ahengiyle, dofru sdylenigle
ifadeleri okumada galigirlar,

Ddrdlincl iglem: Ofretmen, bltln &Fren—
cilerin birinci iglemden Uglncll igleme
kadar yapabildi3ine kani olduktan
sonra, 3%¥renciler konugmada rol alir-
lar, kitaplari kapalli olarak ezberler-
inden konugmayi tekrarlarlar.

Uicincll ve ddrdincll iglem arasinda der-
s1n konugma bandini laboratuvarda
dinlemek faydalidir, b8ylece 8¥renci-
ler konugmayl kolaylikla belleyebilir-
ler.

O3retmen ondan sonraki igleme baglama-
dan dnce olumlu clarak agafdidaki her
bir soruya cevap verebilmeli:

Ixinci iglem igin: Her bir ®¥renci
benden sonra bu konugmanin her ifader
sini dodru hizla, kelime baglantilari-
nl, sdylenigi ve ses ahengini tekrar
edebilir mi?

Uglincll iglem igin: Her ®Jrenci bu
konugmanin her ifadesini dodru okuya-
bilir mi?

D8rdBncl iglem igin: Doldru ve tabi'i
olarak her &¥renci bu konugmada her
hangi bir rol alip oynayabilir mi?
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variation Drills on Basic Sentences

or Vocabulary Drills

Drills in these categories are nor-
mally printed immediately after the
dialogs. Their operation is no dif-
ferent from that of Grammar Drills.
The instructor should consult the
section below on 'Drills' for instruc-
tions in the teaching and use of
these,

Questjons on the Dialog apnd Related

: S ion:

This section of the units is printed
at different places in different units
‘These written questions are intended
to suggest the types of questions
which the instructor can ask as a
stimulus to conversation .about the
dialog and about the students' own
experience. This is a more important
part of the unit than the space it oc-
cupies indicates because it is the
only part of the unit which offers an
opportunity for the student to express
himself more freely than in dialog or
drill, The instructor asks the ques-
tions and related questions which are
within the ability of the students and
the students reply. The instructor
should not be satisfied with incom-
plete or halting answers, If the stu-
dent's answer is hesitant or grammati-
cally incorrect the instructor should
provide the correct answer and insist
that the student repeat it after him
until his production is correct. Often
it is a useful drill for the instruc-
tor to have each student repeat this

- correct answer after him. After this
each student should also be given an
opportunity to ask questions of the
instructor and of other students. Here
again, the instructor should never, in
the interest of saving time, allow
incorrect or hesitant sentences with-
out correcting them and having the
students repeat them after him until
they can produce them correctly. This
kind of correction of student efforts
to express themselves is perhaps the
one most important part of this exer-
cise. 1In this way students attempt to
express their own ideas in Turkish and
are taught how to express those ideas
correctly. The instructor needs, how-
ever, to be very careful not to permit
this part of the unit to become a les-
son in new grammar and new vocabulary,

Variation Drills on Basic Sentences
Temel Climlelerde Gekim Aligtirmalari)

veya Vocabulary Drills (Kelime Aligtir-
malari):

Bu ulamlarda aligtirmalar go3unlukla
konugmalardan hemen sonra yazilmigtir.
Onlarin uygulanmasi Gramer Aligtirma-
larinkinden ayrimli dedildir. Bunlarin
kullanigl ve Ofretimi igin d3retmen bu
dnsdzlin agadida 'Aligtirmalar' kismini
g4z8nlinde tutmalidir.

Questions on the Dialog and Related
estions for Discugsion (Konugmalarda
Sorular ve Gatﬁ?me igin Konusmayla

Aldkali Sorular)}:
Dersin bu kisml derslilerin muhtelif yer-
lerinde basilmigtir. O&rencinin kendi
tecriibesi hakkinda ve konugmaya dair
d3retmen miikdleme igin kigkirtma (stim-
ulus) olarak sorularin tiplerini sor-
abilir ki bu yazili sorularla fikir
vermek amaglanmigtir. GBsterilen yerin
iggalinden dersin bu kismi daha mihim-
dir, glnkl 83renciye aligtirmada veya
konugmada oldufundan daha serbest ken-
disini ifadesine firsat veren dersin
valniz o kismidir. OYretmen, yazili
clan sorularl ve 3frencilerin iktidara
dahilinde difer alfkali sorulari sorar
ve &3renciler de cevap verirler, 0Fret-
men tamam clmayan veya tereddiitlll cevap~
lardan memnun olmamall. Efer ¥Jrencinin
cevabl tereddiitll veya gramer kaideler-
ine gdre yanlijsa, &3retmen dFrenciye
dodru cevabli vermeli ve dodru sbyletin-
ceye kadar tekrar etmesini israr etme
lidir. Ekseriya ¥3retmenin bu dodru
cevabl kendisinden sonra her 3&8renciye
tekrar ettirmesi kullanigli bir aligtir-
madir, Bundan sonra her &drenciye,
88retmene ve dijer d4rencilere sorular
sormak iqgin de firsat verilmelidir.
Gene burada, 48retmen zaman tasarrufu
bakamindan yanlig veya teredditll clim-
leleri dlizeltmeden birakmamali ve ken-
disinden sonra onlari ¥3rencilere dodru
olarak sdyletebilesiye kadar tekrar
ettirmelidir. O¥rencinin meramlarini
ifade etmek igin belki bu uygulamanin
en mihim kismi bu diizeltme gegitidir,
Bu gekilde dodru olarak bu fikirleri
nasil ifade etmeleri ¥Jretilir ve dgren-
ciler kendi gahsi fikirlerini Tlkgede
ifade etmeye tegebblis ederler. Mamafih,
83retmen yeni kelime ve yeni gramerde
dersin bu kisminin ders olmasina miisaa-
de etmemek igin gok dikkat etmelidir,
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Occasionally a new word will be
required and should be supplied by the
instructor but more often the instruc-
tor needs to tell the student simply
'You don't yet know the words (or the
grammar) required to say that easily.
Try to express only ideas within your
capability at this time'.

Questions can be devised with increas-
ing degrees of difficulty of subject
matter. The easiest question is one
to which the answer is contained
entirely in the dialog. A harder
question is one which can be answered
by using facts which are in the dialog
but which requires constructing a sen-
tence which is not is the dialog. The
hardest question is one about facts
known to the student from his own ex-
perience but not included in the
dialog.

Again questions can be devised which
have increasing degrees of difficulty
grammatically. The easiest Question
is one which can be answered 'yes' or
'no'. Harder is the question asking
for a choice between alternatives:
'Did he come or go?'. Hardest is the
question asking for information, using
question words like 'how?', 'when?' or
'why?'

A combination of these two dimensions
results in nine degrees of difficulty
from the easiest -~ yes-no questions
with answers directly quotable from
the dialog -- to the hardest -- informa-
tion questions about things known to
the student from his own experience.
The. instructor should try at each
stage to devise questions at different
levels of difficulty and to help the
students also to learn to ask such
questions,

Notes:

Notes are read outside of class by
the students and, if necessary, ex-
plained by the linguist directing the
course. Talking in class about the
content of the notes should be kept to
a minimum. If there is no linquist to
explain them, the native-speaking
instructor may pronounce the given ex-
amples while the students reread the
notes in class and may give additicnal
examples of the same phenomonon. A
great deal of time should not be spent
in class on the explanation of the
content of the notes.

Bazen yeni bir kelime talep edilirse,
O¥retmen tarafindan bu kelime verilmeli-
dir, fakat daha ziyade 8&¥retmen zaruri
olarak sadece &¥renciye 'Sdylemek iste-
diginizi kolayca ifade etmek igin
1iztiml kelimeleri (veya grameri) henliz
bilmiyorsunuz, §imdilik yalniz ikti-
dariniz dahilinde olan fikirleri ifade
etmede galiginiz' demelidir, ‘

Bahis mevzuu hususun zorluk derecesini
gittikge artirmayla sorular tertip
edilebilir. Tamamen cevabl konugmanln
iginde bulunani en kolay sorudur. Ko-
nugmada olan olaylardan bahseden fakat
konugmada bulunmayan bir cevap ciimlesi-
nin yapllmasinli icap ettiren soru daha
zordur. Konugmaya dahil olmayan ve
fakat 3Frencinin kendi gahsi tecriibe-
sinden bilinen olaylar hakkinda olani
en zor sorudur.

Gene gramer kaidelerince zorluk derece-
si gittikge artirilan sorular tertip
edilebilir. 'Evet' veya 'Hayir' cevap
verilebilen olani en kolay sorudur.
Siklar arasinda seymek icabederse, soru
daha zordur. Meseld 'Geldi mi veya
gitti mi?' -Nasil?', 'Ne zaman?', veya
'Nigin?' gibi soru kelimeleri kullana-
rak maliimat igin sorulan soru en
zorudur.

Bu iki buut birlegimin neticesinde
sorularin en kolayindan en zoruna dokuz
derece zorluk vardir -- konugmadan
hemen aktarma yolu ile 'Evet-~hayir'
cevap verilebilen sorulardan -- 3%ren-
cinin kendi gahsi tecriibesinden bilinen
geyler hakkinda mal@imat sorularina
kadar. OJretmen her merhalede ayrigik
seviyede glig sorular tertiplemedi dene-
meli ve d¥rencilere bdyle sorular
sormayl &3renmelerine de yardaim
etmelidir,

Notes (Notlar):

Notlar ders diginda 8Frenciler taraf-
indan okunur ve lGzum olursa kursu
idare eden 'linguist' (dil uzmani)
tarafindan agiklanir. Sinifta notlarain
igeridi konusunda az kcnugulmalidiar.
Bunlari agiklayan dil uzmani yoksa,
d¥renciler notu tekrar sinifta okurken,
ana dili Tlirkge olan ¥4retmen yazila
olan drnekleri sdyleyebilir ve aymi
tabi'ilikte ilave drnekler verebilir.
Notlarin igerifinin agiklanmasinda si-
nifta fazla zaman sarf edilmemelidir.
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Drills:

As explained above drills are
generally in two groups _.n each unit,

a) variation Drills on Basic
Sentences giving students oppor-
tunities to make changes in using
previously memorized patterns, and
Vocabulary Drills which provide
examples of varied uses of a par-
ticular vocabulary item.

b) Grammar Drills which give

practice in patterns explained in
immediateliy preceding grammar
notes,

Drills in these two groups may be
of any of the various types of drills
explained below under 'Types of Drill'

Types of Drill:

prills in this course are of a consid-
erable variety, Most drills are Sub-
stitution Drills of one of the various
types explained below, The instructor,
by adapting previously learned words
to appropriate places in the pattern,
may convert into substitution drills
those drills which are not substitu-
tion drills. Drills are arranged to
be presented orally to students whose
books are closed, but the form used

in the book for the more complex
drills is intended to provide- maximum
convenience for the student working on
tape or outside of class.” The various
kinds of drills and how each is to be
used are outlined in the list below:

a) Sample Sentence Drills

These drills consist of separate sen-
tences, unrelated to each other, illus-
trating a special point of grammar or
a vocabulary item, Each ma¥ be used

as the basis for an 'ad hoc' drill of
one of the types of substitution drills
explained below. On the other hand
they may be drilled by repetition and
memorization as if they were Basic
Sentences, Where possible it is worth-
while for the instructor and students
to make up with each sentence a short
conversation, selecting and changing

a suitable section of a previously
memorized dialog.

Drills (Aligtirmalar):

Yukarida agiklandidi gibi aligtar-
malar her derste genellikle iki ayra
gruptadir:

a) OJrencilere dnceden bellenmig
drneklerin kullanilmasinda dedig-
tirme firsatlarl veren drnek

temel) clUmlelerde cekim alistir-
malarl veya dzel eksdzlitk sdzleri-
nin de¥igik kullanilmasinda 3r-
nekler veren kelime (luqdt

aligtirmalari.

b) Hemen bundan 8nceki gramer
notunda agilklanmig olan 3drnek
igin uygulama veren gramer alig-
tirmalari.

Bu her iki gruptaki aligtirmalar,
agadida 'Aligtirmanin Gegitleri' altin-
da agiklanan gegitli aligtirmalarin
tiplerinden her hangi biri olabilir.

Types of Drill (Aligtirmalarin
Gesgitlers ):

Bu kursta aligtirmalar oldukga gegitli~
dir. Aligtirmalarin godu agagida
agiklanan Dedigtirme Aligtirmalarinin
ayrigik qesgitlerindendir. retmen,
daha dnce O¥renilmig kelimeleri &rnek
climlede uygun gdérdfigu yere uydurarak,
de§igtirme olmayan aligtirmalaril dedig-
tirme aligtirmalarina gevirebilir. Ki-
taplari kapall olan 38frencilere biitlin
aligtirmalar sdzlU verilmek igin dlizen-
lenmigtir, fakat kitapta daha karigik
aligtirmalar igin kullanilan gekil,
bandla veya ders diginda galigan ¥¥ren-
ciye azami kolaylik gdstermede amaglan-
migtir. Aligtirmalarin gegitleri ve
her birinin nasil kullanilacadi agaZida
liste halinde yazilmigtir:

a) Sample Sentence Drills
(Ornek Clmle Aligtirmalari):

Bu aligtirmalar, gramere ait 3zellidi
veya kelimeleri tanimlayan, birbirleri
ile ilgisi olmayan, ayrigik climleler-
den ibarettir. Bu climlelerin her
agadida agiklanan dedigtirme gegitleri-
nin Dbirinde 'ad hoc' ?uydurma) bir
allgtlrma igin kural olarak kullanila=-
bilinir, Differ taraftan bunlar Tewel
Clmlelermig gibi tekrarlammakla ve
bellenmekle aligtirilabilinir. MuUmklnse
8nce bellenmig bir konugmanin uygun
bir kismini seqip defigtirerek, 3¥ret-
men ve dgrenciler bu climlelerle kisa
birer konugma yapmalarl faydalidar.
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b) Substitution Drille
1. Simpleé Substitution Drills

In these drills a single pattern
sentence is given and a list of words
or phrases which fit into just one
place in the pattern. With these ac-
ceptable Turkish sentences can be
made. The instructor first presents
each sentence in its entirety for stu-
dent comprehension and repetition,
Occasionally the English translation
of the sentence is asked of the stu-
dents in order to find out whether
they understood the sentence or not,
but normally this should not be neces-
sary since the given pattern is either
clear from previous learning or its
translation is printed and all substi-
tution items are already known to the
student, After all sentences have
been mastered in this way, the in-
structor presents to the students
first the pattern and then only the
individual substitution items as cues
for the student to produce the entire
sentence with the item inserted in the
proper slot.

2. Multiple Substitution brills

In these drills lists of words or
phrases are given for free substitutim
in two or more slotas., These drills
are so designed that any combination
of these items in the slots produces
an intelligible sentence, Of course,
this kind of drill gives quite a few
intelligible sentences which may prove
not to be very useful in actual situa-
tions. PFor this reason, the instruc-
tor is advised not to go through all
the drill patterns which are possible
with the items presented, but rather
to choose items for substitution which
make the more likely sentences.

In effect, simple and multiple substi-
tution drills presented in these units
are not,as printed,true drills, but
rather provide material to the instruc-
tor with which he can construct drills
resembling one or more of the further
types of substitution drills listed
below.

b) Subatitution Drills
(Dedigtirme Aligtirmalari):

1. Simple Substitution Drills
(Basit Dedigtirme Aligtirmalalari):

Bu aligtirmalarda birer drnek clmle
verilir ve bu 8rnekte yalniz bir yere
uyan bir kag kelime veya climlecik liste
halinde siralanir. Bunlarla makbul
Tirkge climleler yapilir. O4rencinin
anlamasl ve tekrarlamasi igin %3retmen
dnce her climleyi bUtinl{i¥l ile sunar,
Bazen 83rencilere climlenin lIngilizcesi
sorulur, bu gekilde climleyi anlayip
anlamadiklari anlagilir, fakat normal
olarak buna gerek olmamall, verilmig
olan 8rnek ya 8nceki 8Jrenmeden belli-
dir veya tercillmesi kitapta yazilidar
ve blitlin dedigtirme ¥zdekleri zaten
88rencilerce bilinmektedir. Bu gekilde
blitin climleler iyice 8%renildikten
sonra, 3%retmen 8nce &rnedi ondan son-
ra uygun agiklida dzdedi koymasini ve
plitlin climleyi yapmasini, ipucu olarak
yalniz bir dedigtirme 3zdedini 3%ren-
ciye sdyler.

2. Multiple Substitution Drills
(Takim Dedigtirme Aligtirmalari):

Bu aligtirmalarda iki veya daha
fazla araliklarda serbestge dedigtirme
yapmak igin listeler halinde cltimlecik-
ler ve kelimeler verilmigtir. Bu alig
tirmalar 8yle dlizenlenmigtir ki Szdek-
lerin her hangi bir ayrigik takimli
araliklarda anlagilir climle verir.
Tabii, aligtirmanin bu gegiti, anlagil-
mlg olan bir gok climleyi verir ki
hakiki vaziyetlerde fazla kullanigli
olduklari ispat edilemez. Bu sebeple,
43retmene sunulmug olan 8zdeklerle
miimktin olan biitlin aligtirma ¥rnekleri-
ni bagtan sonuna kadar yapmamasi,
fakat tercihan daha mflnasip climleler
yapmak igin dedigtirme Szdekleri seg-
mesi 8¥ltlenir,

Gergi, bu derslerde sunulmug olan basit
ve takim dedigtirme aligtirmalari, ba-
silmig olduklari gibi hakiki aligtirma-
lar degdildir, fakat 83retmene agadida
liste halinde yazilan bundan bagka de-
Jigtirme aligtirmalarinin bir veya

daha fazla drneklerine benzeyen alig-
tirmalar yapabilmesi igin malzeme
verir,
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3. Progressive Substitution Drills

As can be understood from the examples
printed in the book the example sen-
tences of these drills are printed on
the right hand side of the page and
‘cues’' on the left hand side. The
sentences are varied by substituting
the cues one by one in the patterns,
If the drill is truly progressive,

it is intended that the items be sub~
stituted into the slots in order. Thus
the first item is substituted in the
firast slot, the second into the second
slot and so on. The substitution con-
tinues until all slots have been used
for substitution after which the pro-
gression is again repeated in order,
etc,

Progressive Substitution Drills are
especially used when it is not clear
from the grammar which slot the cue is
to be put into, For example in the
English sentence John hit Bill there
are two noun slots and the substitu-
tion cue Mary may be used in either.
Unless it has been established that
the first cue is to be substituted in
the subject slot, and the next in the
object slot and so on, the student has
no way of knowing whether Mary is to
be substituted as subject or as object.

4. Random Substitution Drills

These appear on the printed page and
are operated like the progressive sub-
stitution drills described above ex-
cept that the substitutions are not
made in the several slots in any pat-
terned order. This type of drill is
possible when the grammar of the sen-
tence makes clear which slot each
substitution is intended to £fill. Thus
in the English sentence He hit Mary.,
if the substitution item is 'she' it
rmust clearly be made in the subject
slot, while if it is 'her' it must be
made in the other. 1If the substitu-
tion items 'you' were presented, how-
ever, this pattern could not be oper-
ated as a random subatitution drill
since 'you' may be put into either slct.

?. Progress;ve.Substitution Dril}s
Tedricf DeJigtirme Aligtirmalari):

Kitapta basilmig olan 8rneklerden de
anlagilacadi gibi bu aligtirmalarin
drnek climleler sahifenin sad tarafinda,
‘cue' denilen ipuglari da sol tara-
finda yazilmigtir., OUrnekte sirayla
ipucu ile defigiklik yapilarak climle-
ler Qiretilir, EYJer aligtirma gergek-
ten tedrict ise, 8zdeklerin sirayla
araliklarda defigtirilmesi amaglanmig-
tir. Bbylece ilk Bzdek ilk aralikta
dedigtirilir, ikincisi ikinci aralikta
ve saire. Aligtirmada defigtirme iqin
blitlin araliklar kullanilincaya kadar
dedigtirmeye devam edilir; sonra ‘deva-
ml yine sirayla tekrar edilir v.s.

‘Tedrict Dedigtirme Aligtirmalari bil-

hassa ipucunun hangi aralikta konacadi
gramer bakimindan sarih olmiyan 8rnek-
ler igin kullanilir. Meseld 1Ingiliz-
cede John hit Bill climlesinde iki isim
aralidi vardir ve dedigtirme ipucu
%ggx her ikisinde de kullanilabilinir.

1k dedigtirmenin ®zne aralidinda.
sonrakinin tUmleg (nesne) aralidinda
dedigtirilecedl tesbit edilmedikge
djrencinin bu climlede Mary'yi dzne
igin mi veya tilmleq igin mi dedigtire-
cedini bilmesine imk&n yoktur,

4, Random Substitution Drills:
(Geligiglizel Dedigtirme Aligtirmalari)

Bu geligiglizel dedigtirme aligtirmalan
kitapta basilmlig olan 8rneklerde
gdriindidt gibj,yukarida agiklanan ted-
ricf dedigtirme aligtirmalari gibi
ySnetilir, yalniz dedigtirmeler ayrigik
araliklarda sirayla yapilmaz, Her
dedigtirmenin hangi aralidi dolduraca-

" 3in1 climlenin grameri belli ettidi

zaman, bu tip aligtirma milmkUndr.
Meseld, ingilizce ctmlede He hit Mary.,
eder dedigtirme ¥zdedi 'she’ ise, &zne
araliginda aqikga yapilmali, eder 'her
ise diJerinde yapilmalidir. Hernasilsa,
efer deQiitirme bzdedi 'you' sunulsay-
a 'you! her iki aralida egit olaralr.
konulabilecedinden, bu 8rnek geligigt
Zel degigtirme aligtirmasi olarak
ydnetilemaezdi.
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E. Substitution-Modification Drills

In both types of substitution
drills explained above in No. 3 and
No. 4 there may be a change in the
form of the item presented as cue, Por
example, where only the plural form is
suitable, the singular may be present-
ed as cue item for substitution into a
slot. Again, when the grammar clearly
requires some other form of the verb,
the infinitive form of the same verb
may be presented as cue. Thus the
putting of the cue item in the slot
requires a change in the form of the
presented item. Most of the substitu-
tion drills in this book are actually
of this type because this is the best
way for the student to add the suf-
fixes required by the grammar, but it
has not been felt necessary to use the
word 'modification' in the book after
the initial units,

6. Substitution-Correlation Drills

In these drills substitution of an
item in one slot requires a change at
some other peint or points in the pat-
tern. This is, of course, possible in
either progressive or random substitu-
tion drills. An example from English
is furnished by the sentence 'He gave
her a book yesterday.' If the word
'tomorrow’ is presented as cue for a
substitution, the form of the verb
‘gave' is inappropriate and should be
changed to 'will give' or 'is going to
give.'

In all these kinds of substitution
drills sometimes a word is given as
cue which will not actually be used in
the pattern but which will signal the
need of a change in one or more suf-
fixes in the pattern. For example, to
signal a change in personal endings a
personal pronoun may be given as cue,
Again, to signal a change in the tense
of a sentence a time word may be pre-
sented as cue, In all such drills the
cue is printed in the book inside pa-
renthesis to indicate that it is not
to be used directly in the pattern.

S. Substitution-Modification Drills
(6zdek Dedigmesiyle Dedigtirme
Aligtirmalari)

Yukarida No. 3 ve No. 4'de agik-
lanmig olan her iki tip dedigtirme
alistirmalarinda de§igtirme igin su-
nulmug olan 8zdedin gekli de dedige-
bilir. Meselld, nerede yalniz godul
§ekli uygunsa, aralikta dedigtirme
1g¢in ipucu olarak tekel sunulmug ola-
bilir. Gene drnek climlenin grameri
tarafindan agikga fi'ilin dider bir
gekline ihtiyaq¢ gbsterildidi zaman
ayni fi'ilin mastar gekli ipucu olarak
sunulabilir, B&ylece ipucu &zdedinin
aralifa konmasi, sunulmug olan &zdedin
gekil dedigtirmesine ihtiyag gdsterir.
Bu kitaptaki dedigtirme aligtirmalari-
nin ¢odu hakikatte bu tiptendir ¢linkt
bu, gramerin icap ettirdigi ekleri ve
sontaklarl 88recinin ilave etmesi igin
en kullanigli yoldur, fakat 'Modifica-
tion' (Ozdek Dejigmesi) kelimesi bag-
langigtaki derslerden sonra kitapta
kullanilmasina llizum hissedilmemigtir.

6. Substitution-Correlation Drills
(Dedigtirme-Oran Aligtirmalari)

Bu aligtirmalarda bir aralikta
dzdedin dz28igtirilmesi, 3rnedin bagka
noktada dedigmesine ihtiyaqg g¥sterir.

. Tabif, bu, ya tedric? veya geligiglizel

dedigtirme aligtirmalarinda da mimk{in-
dir. Ingilizceden verilen misal clim-
lede 'He gave her a book yesterday
(DUn ona bir kitap verdi)', ipucu ola-
rak dedigtirme igin 'tomorrow (yarin)'
kelimesi sunulmugsa, 'gave(verdi)'
f£i'ilinin gekli uygun olmaz ve 'will
ive (verir)' veya 'is going to give
?verecek)' gekline dedigtirilmelidir.

Bazen bu dedigtirme aligtirma gegitle-
rinin hepsinde 8rnekle kullanilmayan
fakat 8rnekteki ek veya sontakilarda
bir dedigmenin icap ettidini igaret
eden bir kelime ipucu olarak sunulmug-
tur. Meseli gahis sontakilarinda bir
dedigtirmeyi lgaret etmek igin ipucu
olarak bir gahis zamiri verilebilir.
Gene, climlenin zamaninda bir degig-
tirmeyi igaret etmek igin ipucu olarak
bir zaman kelimesi sunulabilir. Bfitlin
bu gegit alistirmalarda ipucu, drnekte
sunulan geklin kullanilmayacadini
gdstermek igin, parantez iginde basil-
migtir,
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c) Transformation Drills:

These are drills in which one form
of a sentence is presented and the
student is requested to produce a sen-
tence which is related to the pattern
sentence in an easily generalizable
way, For example, a positive pattern
may be presented and the student re-
quested to respend with the negative:;
or a statement is given and the stu~
dent asked to produce the correspond-
ing question, or vice versa. Rela-
tively few drills of this type are
printed in the materials but large
numbers of the drills which are prin-
ted can be operated also with appro-
priate transformations.

The Operation of Drills

Step 1. Drills are done first like
the sentences of the dialogs. That
is, each new utterance of the drills
is repeated in imitation of the in-
structor until it is correctly pro-
duced with closed book.

Step 2. The students read the drill
sentences from their books.

Step 3. The drill is presented orally
in order as printed with the instruc-
tor giving the appropriate cue or
stimulus, and the students producing
the proper response utterances without
looking at the book.

Narratives

In many of the units occur short para-
graphs in narrative style relating the
same situation as was covered in the
dialog. Narratives are presented and
drilled as were the dialogs. As the
utterances in the narratives are nor-
mally longer than in dialogs, phrases
may have to be presented separately.
Each narrative should be memorized as
were the dialogs and each student
should relate it with acceptable flu-
ency and grammatical accuracy. Often
is is suitable to require the students
to tell a similar narrative in their
own words or to change the person,
time or locale of the narrative and
retell it.

XXX1
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Transformation Drills (Toptan
De§igtirme Alistirmalari)

Bu alistirmalarda cilimlenin bir
gekli sunulmugtur ve d¥renciden kolay-
ca genellegtirilebilir usulde &rnek
climleyle aldkasi olan bir cimle yap-
masl talep edilmigtir. Meseld, Ofren-
ciye olumlu bir 8rnek sunulur ve dgren-
cinin bu cimlenin olumsuz halini
sOylemesi istenebilir: veya verilen
bir ifadeye uygun bir soru sormasi
istenir. Kitapta bu tipte nispeten
az alistirma basilmigtir, fakat basil-
mig olan aligtirmalarin odu uygun
toptan deJigtirmelerle de uygulanabilir.

The Operation of Drills (Aligtirmala-
rin Uygulama515

Birinci iglem., Evveld konugmalarin
clmleleri yapildi@i gibi aligtirmala-
rin climleleri de yapilmalidir. Bu
demektir ki aligtirmanin her ifadesi
kitaplarl kapalil olarak 8&Frenciler
tarafindan, dofdru yapllincaya kadar
tekrar edilmelidir.

Ikxinci iglem. OFrenciler kendi kitap-
larindan aligtirma cimlelerini okurlar.

Uglincli iglem. Aligtirma, kitapta ba-
s1ldidr gibi sirayla sdzll olarak
sunulur ve &¥retmenin uygun ipucu (cuel
veya kigkirtma (stimulus; vermesiyle
d3renciler kitaba bakmadan uygun ifa-
deleri sdylerler.

Narratives (Hikdveler':

Bir gok derslerde konugmada kapsandidil
gibi ayni durumu anlatan hikdye tar-
zinda kisa fikralar vardir. Hikayeler,
konugmalarin yapildidi gibi sunulur

ve uygulanir., Hikdyelerdeki ifadeler
normal olarak konugmalardakinden daha
uzun oldufu igin, clmlecikler ayri
ayrl sunulabilir. Her hik&ye konugma-
lar gibi ezberlenmeli ve her 3¥Frenci
hikdyeyi gramer kaidelerine uygun do&-
ruluk ve akla uygun akicilikla anlata-
bilmelidir. Bazen ®Jrencilere hik&-
yenin yerini, zamaninl veya sahsini
dedigtirmelerini veya kendi kelime~
leriyle buna benzer bir hikdye anlat-
malarini talep etmek milnasiptir,
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A Final Word of Caution

The inexperienced instructor has a
tendency to be satisfied with faulty
speech from his students. All of us
when we hear foreigners speaking our
language, hear their mistakes but
understand and make allowances. An
experienced language teacher learns

to avoid this natural reacticn and

to listen to what his student actually
says rather than to understand what
his student intended to say. There 1is
no room in the language classroom for
acceptance of less than satisfactory
production or less than perfect repe-
tition out of a desire not to depress
the morale of students or to spare
them embarrassment, The student who
is not occasionally embarassed in the
classroom will be dreadfully embarras-
sed when he tries to use the language
in the field.

There is also no place in the language
classroom for discussion of Turkish
history, culture, language etc, Lang-
uage is a skill and until the student
has been trained in this skill such
interesting and important considera-
tions must be left ocutside the lang-
uage classroom.

In summary, the teacher must realize
that all these things are much more
interesting and newer to the student
than to him and that the student will
tire of repetition much less rapidly
than the teacher. Hence the teacher
should extend each exercise, each
drill, each pattern at least fifty
percent beyond the point which he him-
self feels sufficient. Language drill
is essentially tiresome and laborious
work and only by taking a lively in-
terest in the student progress taking
place in the classroom can the instruc-
tor avoid finding it stultifying.

A Final Word of Caution
(son Uyarama S3zli:

Tecriibesiz OFretmenlerin, dFrencirleri-
nin hatall konugmalarindan memnun
olmafa meyilleri vardir. Kecair:iz,
ecnebilerin konugtudu ana Jdilirizi
dinlerken, onlarin yaptiklarl xusur-
lary duyup, anlar ve gdz yurariz. Tec-
ribeli bir lisan &&retmeni bu taki':
tepkiyi bertaraf etmesini &&renir ve
d¥recisinin ne demek 1stedidini anla-
yacafindan ziyade 3dFrencisinin haki-
katte ne dedi&ini dinler. Lisan sinal-
finda, 8Jrencilerin maneviyatlarini
bozmamak veya canlarinl slxmarak
istendidinden, mlkemmel clmavan tekx-
rarlamalarin veya makbul olmayan
yaplglari kabulline yer yoktur. Sinif-
ta arasira canl sikllmayan 3dJrenci,
lisani yerinde kullanmaja galisti3i
zaman dehgetli sikilacaktir.

Lisan sinifinda TlUrklerin tarihine
k@ltlirline, lisanina, vesairesine dair
olaylarin mlizakeresi :g:in de hig vyer
yoktur. Lisan bir hiirerdir ve &&renc:
bu hilnerde yetigtirilinceye kacar
tédyle ilging ve mtham diglinceler lisan
sinifinin diginda birakilralidir,

$0zUn kisasi, &3retren, kendisinden
ziyade blitlin bunlarin ¥3renci 1gin
daha ilging ve gok yeni olduunu ve
¢3rencinin dfretmenden ¢ok daha az
slratle tekrarlamaktan torulacadini
mutlaka gdzdnline getirmeirdir. Bundan
dolayil &fretmen, her uygulamayil, her
aligtirmayl,her 4rne&i kendisine gdre
k8f1 hissetse bile, 3dFrencilerin men-
faati igin en agad1 ylzce elli nispe-
tinde daha fazla uzatmalidir., Lisan
aligtirmasl esasinda vorucu ve zahmet-
li bir galigmadir ve d¥retmen, ancak
d3rencilerin sinifta vuku bulan iler-
lemesinde canli bir 1lgi gdstermekle,
bu igin biktirlci olmasindan kagina-
bilir,

XxxXxii
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UNIT 1
1.0 Dialog: 'Good Morning'
~A-
glin day
aydin bright
2 3
Glin aydain. Good morning.
-B-
ef;ndim sir, madam, miss ('my master
;ﬁn ayéin‘efendim. Good morning sir (etc).
n;sll how
L I #
Nasilsiniz? How are you?
-A-
iy; good, well
iyiyim I'm well.
teqekkér (a) thanking
etmék o to perfcrm, do, make
ederim I do.
teqekkér ederim I thank (you].l
i;iyimf :egeki&: ;derim. I'm fire, thank you.
siz You
éiz ;aallsznzzg How are you?
1 Note:

In the translations of Basic Sentences square brackets [ ] indicate
words needed in the English but not expressed in the Turkish. Parentheses
() indicate words expressed in Turkish but not required in a smooth
translation into English. Parentheses and single quotation marks (' ')
are used for literal translations where these are felt to be necessary.

~
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-B-
ben I
ben de I too
2 3, # 3.
Tegekkiir ederim. Pen de iyiyim. Thank you, I'm fine too.

1.1 Note: Special Symbols Used in These Lessons:
a) Spelling

The ordinary spelling of Turkish is generally used in these lessons.
There are cases where the ordinary pronunciation is so different from the
spelling that a special 'pronunciation spelling' must be used but these
are rare, Such pronunciation spellings will here be added between slant
lines after the regular spelling. Where only part of a sentence is different,
only that part will be given in special spelling. The student is expected
to learn the pronunciation, and the special spelling will not be repeated
every time the word or phrase occurs. A few words may be spelled in more
than one way (one of which usually represents the common pronunciation
better). Such second spellings will appear here in parentheses. Por
examples of such spellings see pages 4, 11 and 16,

b) Stress

There are several features of pronunciation which are not shown in
the regular spelling. One of these is stress (the different degrees of
emphasis placed on syllables). Turkish, like English, is said in phrases,
each of which has one syllable which is more prominent than any other
syllable in the phrase. This is the primary stressed syllable. Prirary
stress is indicated by an acute / / above the syllable which has it.

Note the primary stress on the following phrases:

gﬁn ' teqekk&r ederim ben de iyiyim
nasilsiniz siz nasilsiniz glin aydin efendim

Note that /iy{yim# teqekkﬁt ederim/ in the dialog is two phrases., This
sentence thus has two primary stresses. In longer phrases (of which we
have no examples in the unit) words or word-groups before (occasionally
after) the primary stress may be heard as having a weaker stress. This
is not consistent and depends upon the speed and style of speech. This
'secondary' stress will occasionally be marked in these materials with

a grave /‘/ over the syllable which has it.

c¢) Pitch

Another feature not shown by the ordinary spelling is the pitch or
overall sentence intonation. While this is similar to English in some
respects, it is quite different in others and needs careful attention.
The following examples show the intonation as a line (rising, falling
or level):
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glin axﬁk : n%llsmz.z

The high point of the line is given the number /3/, the mid point /2/
and the low point /1/. The examples above are thus representative of
/231/ and /31/ intonation contours.

Each phrase has a pattern of its own. Usually the /3/ coincides
with the primary stress of the phrase, as in the above examples, but
not always. The pitches of Turkish need careful attention and imitation.
Pitch numbers will be indicated in the basic sentences of the first few

units,

There is also an extra-high pitch, /4/ replacing /3/, usually associ-
ated with negatives, questions and exclamations.

d) Juncture

Ordinary spelling uses commas, periods and the like, but these are
insufficient to indicate all the phenomona present and are inconsistently
used. For example, the question mark is used after all questions, both
those vith question words and those requiring a 'yes' or 'no' answer
and, in Turkish, most such questions of both kinds require the same kind
of intonation pattern as does a statement. In the same way a phrase
which is not a question may end with the same kind of lilt which we
associate with certain questions. Where there is no ambiquity, only the
ordinary punctuation will be used. Por purposes of clarity, however,
three symbols will be put above the line. These are:

/#/ indicating the final fading out of a phrase, usually after
falling pitch. Often corresponds to a period.

/ll/ indicating the distinct rise in pitch associated with some
questions, with the ends of subordinate clauses, and with the ends of
scme words or word-~groups in lists.

/| / indicating the normal division between phrases, with no rise
in pitch or other special feature. May correspond to a comma.

The /#/ juncture occurred at the epd of all the Basic Sentences. It
is only marked occasionally - as fcr /nasilsinizy /- where the spelling
has a question mark. The ,/#/ is added to make sure that the student
does not give this question a rising intonation. ,#/ may also appear in
places where the spelling has a comma, as may 4 / and /| /.

A good example of contrast between /|| / and /#/ is:

23, 2 i

Efendim? Beg pardon? or Sir?

23, 1 #

Efendim. Yes, sir. (Answer to person

calling you)
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2.0 Dialog: 'Good Evening'

akqém

akgamlar

2 3.
tyi akgamlar,

o0

i

merhaba

m;rhaba efendim

3.1 #3. 1 #

s 1

3 #
Oo, merhaba efendim. Nasilsiniz?

2 ), 3.
Tegekkilr ederim. Siz nasilsiniz?

2 3, 1
Tegekkiir ederim.
buyurm;k

buyurun /b&yrun/.

%dy;un efendim,
hog
gelmék
geldiniz

3. 1
Hog geldiniz.

bulm;k

UNIT 2

evening

evenings

Good evening.

oh .

hello (used by itself only
informally)

hello sir

Oh, hello sir., How are you?

Thank you, how are you?

Thank you.
to do [one] the honor
Please, please come in,
please sit down, etc. etc.
(Literally 'Do (me) the
honor to......')
Come in please.
pleasant

to come

you came

Welcome!

to find
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bulduk we found

3,
Hog bulduk. We're [I'm] glad to be here.

2.1 Note: Pronunciation
a) The alphabet and the phonewnic system,

The Turkish alphabet is:

ABCGDEFGGHIIJIKLMNOOPRSSTUUVYZZ

abcgdefgdhiijklmnodprsgtuilvyz
the symbol “(used over vowels for various purposes), and the symbol '
(used to show a throat catch or merely an abnormal break in the syllabifi-
cation),.

On the whole the actual sounds of the language are well represented
by these symbols, There are, however, a number of points at which there
are inconsistencies or other inadequacies, as has been indicated 1in
1.1 (a).

The Phonemic System:

Vvowels - Front Back
Unrounded Rounded Unrounded Rounded
High i i 1 u
Low e 3 a o
Vowel Length - [~ ]
Consonants - Paired Not Paired
Voiceless ‘pt [E] ks ggqgf h '
Voiced bd[g§lgzijcwv g(lllmnry
Stress - Primary {°] Secondary [']
Pitch - Low [{1] Mid [2] High [3] Extra-High [4]

Those in brackets above have no special letters in the ordinary spelling
although the symbol “ over a vowel in the syllable with the letters 'k',
'g' or 'l' indicates the presence of /k/, /§/, or /}/1and in other places
indicates that the vowel is long. Stress and pitch are not represented
at all by the spelling and only irregularly by the punctuation. Vowel
length, here indicated by a macron /~/, above the vowel, is sometimes re-
presented by the symbol = sometimes by the letter 'd' and often is not

marked at all. /'/ is irregularly marked.

1 he 1966 printing of the Yeni Iml& Kilavuzu (new Spelling Guide) published by
the Tdrk Dil Kurumu (Turkish Language Society) indicates that the symbol will no
longer be placed on /a/ following /1/ unless the /a/ is long, /3/. This practice
is not yet established, however.

\n
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Thus, in our materials here, stress, pitch, juncture, vowel length
and occasionally /k/, /§/ and /1/ must be marked to avoid misprounciations.
There are in addition those differences between spoken and written Turkish
for which special pronunciation spellings must be included as we pointed
out above in 1.1.

b) General Hints on the Pronunciation: Vowels:
i In open syllables (syllables ending
with the vowel with no final conson-
ant) when such syllables are not at
the end of a word: much like the .
'i' of 'machine' but with no glide: iyi

iyiyim

In closed and final open syllables

more like the 'i' of 'bit': siz
ederim
iyi
iyiyim
i Like /i/ but with the lips rounded: tegekkilr
glin
e Usually like the 'e' of 'bet'. Some-
times (in closed syllables) tending ,
toward the 'a' of 'bat': efendim
ben
e} Like /e/ but with the lips rounded: ddrt
u In non-final open syllables somewhat
like the 'u' of 'lute' but without B
the glide: buyurmak
In closed or final open syllables more
like the "u' of 'put' but a bit more ,
rounded: bulduk
1 Like /u/ but with the lips unrounded: aydin
nés;}s;n;;
a Like the 'a' in 'father': élléh
In syllables with /]/ tending toward
the 'a' in 'bat', examples will appear later
o Usually like the 'o' of 'note' but hog
without the glide. Occasionally (in [-1-}

closed syllables) approaching the 'o!
or 'ought':
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Most English speakers use eight or nine simple vowels:

/i/ bit /u/  put
/e/ bet /a/ but /o/ horse
ViV4 bat /a/ hot />/  ought

The Turkish vowels spelled with the same letters as those in slant lines
above - /i e a u o/ - are sometimes similar to the English vowels and
sometimes different. The precise pronunciation in Turkish depends on

the position of the vowel in the word and the nature of adjacent consonants.
One must be particularly careful to learn the Turkish patterning of the
sound and to rely solely on listening to and imitating the teacher's
pronunciation. One's 'feel' for the sound as similar to English will

be very misleading. The few examples already briefly mentioned above will
illustrate this,

Turkish vowels have in general two main pronunciations, a higher
one (more tense) and a lower one (more lax). Using /i/ as an example,
the higher pronunciation, a clear /i/ sound unlike any English simple
vowel, occurs in open syllables not final in words: i-yi-yim. The lower
pronunciation, much like the i of bit occurs in closed syllables and in
open syllables at the end of a word: siz, ederim, iyi.

The same alternation is true of /u/, the high clear pronunciation
occurring in open syllables (non-final): bu-yur-mak, ard the lower
pronunciation, like u in put, in closed syllables and finally: bulduk,
and buldu 'he found' (this word has not appeared in a dialog).

/o/ also has a higher pronunciation, sounding more like the o of
note (but without the glide), as in /o-lur/ 'will become' ( not yet
seen in a dialog), and a lower pronunciation sounding more like
the aw of law, as in /hog/. In syllables with /}/, /o/ has a more
forward pronunciation: /futbo}/ 'soccer’.

We may contrast the situation in English. The i of bit is about
the same as that of the open syllable of bi-tter, habi-tual. The ee of
feet, beet, etc., which sounds more like the high i of Turkish i-yi,
is not a simple vowel. It is the i of bit followed by y, so beet /biyt/.
It is the second, y part of this sound which is more like the high
Turkish /i/. Try saying beet without making a glide, keeping the tongue
up high for the whole sound rather than starting lower (i of bit position)
and gliding up (to y pesition).

Note the following English diphthongs and contrast them with Turkish
simple vowels:

iy beet uw boot
ey bait ow boat

ay bite aw bout
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There are three more vowels in Turkish, /i/, /4/, /8/. In
2.1 (a) the vowels are arranged by tongue height:(High /i 4§ 1 u/, Low
/e d a o/, by tongue position:front or back (Pront /i & e &/, Back
/1 u a o/, and by whether the lips are rounded or not:(Unrounded
/i e 1 a/, Rounded /@ & u o/). This arrangement is very helpful in
practicing pronunciation, as the contrasts between sets of vowels may
be drilled. Por example, /u/ is rounded. Since /i/ is the unrounded
counterpart, one may make it by saying /u/ but without lip rounding.
(This does not work for the pair /a o/, but these do not present the
same problem.) The same procedure is very useful in learning /U/ and
/8/. To say /i/ pronounce /i/ with lips rounded; to say /3/ pronounce
/e/ with rounding.

2.2 Pronunciation Drills on Vowels: (Note: the words used in pronunciation
drills are selected from the vocabulary of this Basic Course but need not, of
course, be memorized at this stage.)

/i/ In Open Syllables: In Closed Syllables: Final:
bilet ticket benlm mine, my h;ni you know
bizim our bin thousand kiqi person
diyé saying qiftql farmer sih; really
fiat price dil tongue téksi taxi
giqe ticket dig tooth nev; kind, type

window

/4/ b&fe buffet bﬁsbﬂtﬁn completely értﬁ cover
bﬁyﬁm;k to grow diin yesterday p;rdesu topcoat
biitiin whole dﬁny; world sﬂtqﬁ milkman
atidtx whistle diigmek to fall uet iron
qﬂvé moth giin day yﬁz& it's face

‘e/ acele hurry atég : fire bale ballet
benim my ben I ens; back of neck
beyaz white beg five igte look!
cevép answer bez cloth mez; snack
deniz sea ev | house ne what
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/8/ 1In Open Syllables In Closed Syllables: Final:
bérek pastry ddnmek to turn, Does not
return
. occur in
ddviz foreign gdk sky
exchange final
g&rﬁqm;k to interview gdz eye position
k&mér coal, kdy village
charcoal
kéqé corner %n front
/y/ k1sa short bak am care ad1i his name
k1s1im part hanim lady alti 8ix
tanimak to recog- kig winter ayni the same
nize
ylkam;k to wash kiz girl boyaci shoeshine boy
blq;k knife yak;n near tipki same, exactly
/u/ buldt cloud buguk half bu this
hukdk law bulm;k to find havl& Eowel
xulak ear but leg, thigh kuzu lamb
tuhaf strange buz ice su water
uyum;k to sleep gocuk child suglu culprit
/a/ acaba (1] wonder az little amca (paternal)
uncle
ama but bak;n minister boy; paint
at;q fire bag head fayd; usefulness
bazi some cam glass hafta week
hav&z pool cevap answer hasta patient
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/o/ 1In Open Syllables:

boya

qorép
h;ca
hoq;f

L4

oda

paint

socks
teacher
compote

room

In Closed Syllables:

bog

gok
hog
on

son

10

empty

very, much
pleasant
ten

last

Final:

bényo
k;mbiyo
kilo

p;lto

he, she, it,
that

bath
exchange
kilogram

overcoat





