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INTRODUCTION

Americans know of Hebrew as the language of the 0ld Testament. Hebrew
had been a living language, that is, it was spoken as a native language by a
community of people, at least until the Pirst Century, B.C., and possibly for
several centuries after that. But even though it ceased to be a livin¢c language
ir this sense, a large and important body of literature has remained in constant

daily use for prayer and stucy.

During the Middle Ages and into the Renaissance Hebrew served as a lingua
franca for Jews throughout the world, and the literature was expanded by scholars
and poets. Hebrew thus was kept in continuous familiarity, and in the last
century successful efforts were begun to revive it as a modern language.

Today Hebrew 1is the official language cof the State of Israel. It is beiny
taucht to immigrants speaking a wide variety of native languages, and the coal
is to have all the inhabitants learn to speak it.

To be sure, modern Hebrew is different from the Biblical language. The
rhonology (sound system) has been symplified, and new syntactic patterns and
vocabulary have been developed to express concepts not dreamed of two thousand
years ago. But the modern language is unmistakably the descendant of the
language of the Psalms and the prophets.

The sounds of modern Hebrew are fairly easy for Americans to learn. Since
only 2 minority of the present population are native speakers of Hebrew, foreign
accents can hardly be called rare, and one should not feel the slightest
embarrassment in making even halting efforts to speak it.

PURPOSE

It should be stated very clearly at the outset that this book is not
intended as an elementary text for the study of the Bible or other Hebrew
literature. It {s alsc not intended as a reference grammar of Hebrew. There
are a number ©of good books on the market to fulfill those needs. This book is
intended as a training manual, designed to teach a non-speaker of Hebrew to
speak and comprehend with some degree of fluency an acceptable form of the modern
language. Its relationship to a reference crammar is analogous to the relation-
ship of a program of calisthenics toc a textbook on physiology. The student 1s
not supposed to read this book in order to find out about Hebrew; he is supposed
to work a2t the material presented here until he can speak Hebrew, and he will
have to work hard.

The goal of this course is performance. One "knows" Hebrew in the same
sense that one "knows™ how to drive a car. It is not necessary to be an automo-
tive engineer or to know the technical terms for the parts of a car in order to
be a good driver. Many excellent drivers even have wrong notions about the
mechanical aspects of an automobile. Similarly, it is not necessary to be able
to discuss accurately and comprehensively the grammar of a lancguage in order to
speak it fluently and correctly. Intensive drillinc¢ will produce the proper
habits. When the student garticipates in conversation easily and fluently
with a minimum of either “"accent” or of conscious effort then he has achieved
the goal cf the course.

Emphasis on the spoken languzge does not mean that reading and writing
are to be ignored or downgraded in overall importance for the educated speaker.
These latter skills are a separate problem which in the initial staces of study
are treated as secondary.
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Many students who use this book will already be familiar with the Eebrew
alphabet and writing system. For those who are not it is suggested that work on
reading be postponed until Unit 10 is completed. Classes will of course, vary
in their ability to absorb the material, and the instructor should feel free to
adjust this schedule. .

Bowever, it 18 felt highly probable,on the bagis of a large body of
experience with many languages, including Hebrew, that the toctal competence of
the student will be greater if he startg with the spoken language and then
adds the written form rather than vice versa. studente who already know how to
reaéd will profit greatly if they concentrate exclusively on the spoken language
for at least the first ten units.

STYLE OF HEBREW USED

The language presented here as a model for students to imitate ig the
ordinary informal speech of educazted native Israelis. This is different from
the Hebrew usually taught outside of Israel, and students who have already
learned some Hebrew may have to make some adjustments.

Modern Hebrew ie a living language and as such it is changing daily.
Slang expression, coinages, variant pronunciaztions, and grammatical innovations
are characteristic of any living language. Furthermore, Hebrew is spoken
and written in a variety of styles. These vary from highly formal to highly
informal.

Pormal spoken style is very similar to the literary style and is more
lixe the Hebrew that is taught traditionally. Pormal style is used, as the
name implies, for public speaking, official meetings, radic news broadcasts,
or other occasions where the speaker would use deferential or deliberate speech.

Informal spoken style is that used by native speakers in ordinary,
relaxed conversation. It is often more rapid than the formal style and is the
speech which seems most "natural® to native Israelis.

There is a highly informal style which contains much slang, contractions
and dropping of sounds, and is fairly rapid. The student should not attempt
to learn it until he is fairly fluent in the ordinary informal etyle.

The informal speech used in this text is tempe:aa with features of more
formal speech. These are included because the non-native speaker will be
expected to have learned them, and their use will not seem affected.

It is interesting to note that the spea2kers who provided the material
for this book coften insisted that one should not use forms or expressions which
they, in fact, did. This occasionally led to long discussions about what to
include in the book, and sometimes no final decision was reached. Thus, for a
example, the forms /birer/and Jotxem/ "you"are included in the material as well
as the 'correct' forms /berar/ and /etxem/. In such cases the student will find
that either choice will be acceptable in conversation.

METHODS AND PROCEDURE

The Native Speaker

Since the emphasis is on speech throughout the course, an indispensable
component. is the voice of an instructor whose native language is Hebrew. The
student should not attempt to use these materials without either a native
instructor or recordings of a native instructor's voice. The method of
instruction incorporates cguided imitaticn, repetition, memorization, pattern
practice, and conversation.
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The instructor performs the following functions:
(a);ae serves as a model for imitation and a source for elicitation of material.
In this his ability to repeat without change and his endless patience are most

important.

() He corrects mistakes of all kinds: pronunciation, grammar, and vocabulary.
Tape recordings are an extremely useful tool, but they cannot correct the
student.

(¢) Be érills the student. He conducts, and may himself devise, drills and
exercises designed to fix new language patterns in the habits of the learner.

(8) He converses with the student. He acts out prepared conversations with the
student. It is here that his intelligence, imagination, and skill are most

important.

It is to be noted that explanation is not listed as a normal function
of the instructor. In general, explanation of the language is held to a
minimum. Using the language and talking about it are different things.

The native speaker has under his control the vast array of possible
sentences ©of the language, knows when to use them, and recognizes and responds
to them when used by others. In this sense only the native speaker really
knows the language. FPor this reason he is the most satisfactory model, corrector,
and conversation partner.

However, the native speaker is to a great extent unaware of the structural
patterns of his language because he learned them at an early age and has not
thought much about them. The educated man is overtly familiar only with those
patterns of grammar, style, and pronunciation which are emphasized in his
education. These are usually only a sm2ll fraction of the total structure of
the language, and by nc means the most important for the English-speaking
student. The native speaker’s explanations about his language may be satisfac-
tory, or correct but inadequate, or even completely false or misleading. For
these reasons the student should not rely on the native speaker as an explainer.
Normally, the course iz conducted under the supervision of a scientific linguist
who provides whatever explanations are necessary.

Intensiveness

Not only is a large total of imstructional hours necessary, but concen-
trated study 1s essential. Experience has shown that greater concentration of
contact hours, especilally at the beginning of a language course, yields far
better results than dispersal of the samne number of hours of over a long period
of time. The maximum load per day for efficient learning is highly variable,
some students reaching the point of diminishing returns with four contact hours
and others being akle to work up to eight or more. At the Foreign Service
Institute students usually have six hours a day five days a week of classroom
contact hours.

The size of the class is another important consideration. As in many
learning situations, the learning of a second language proceeds more thoroughlv
and rapidly if it takes place in a2 small group. This provides greater variety
in drill and conversation, more speaking time for each student per class hour,
and allows the instructor to give more attention to each individual. The
maximum figure for effective learning varies with the personality types of the
students, the skill of the instructor, and other factors, but the number six
gerves as a standard, across-the-board maximum.

At the other extreme, a class consisting of a single student is feasible
and may be very successful, but it usually proves better to have several students
for drill and conversation. In the regular intensive courses at the Foreign
Service Institute the norm is about four.
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The drill techniques described below assume that the class will have
no more than six students. Por larger classes the instructor will have to
devise various types of choral drills and responses and to rely more on tape
recordings to give the individual student practice in speaking.

An important aspect 0f the method is OVERLEARNING, that is, learning
sentences so thoroughly that they come out automatically. Any ‘thinking 4in
the language' then consists of thinking about what to say and not about how to
go about saying it. This cannot be accomplished unless the student spends a
lot of time practicing.

MATERIAL

The material for the spoken Hebrew section of the course is divided
into units which consist of the following parts: Basic Conversations, additicnal
vocabulary, vocabulary érills, verb drills, grammar notes and drills, rapid
regponse drills, and review convergations.

Bagic Conversations

The Basic Conversation is the core of each unit. It consists of a set
of sentences in dialogue form, which is to be completely memorized by the
student. After having overlearned these sentences the student proceeds to
intensive drilling based on the sounds, constructions, and vocabulary contained
in the sentences, then to prepared or guided conversations, and finally to free
conversation on topics covered in the gentences and expanded by the grammatical
points covered in the grammar sections.

The sentence is the natural unit of speech. All languages have
sentences, and sounds and forms of a language normally appear within sentences.
It is clear that the student must learn to use sBentences readily, no matter how
this learning is accomplished.

In learning whole sentences the student acguires words and grammatical
patterns simultaneously. Experience has shown that having the student first
learn words and rules and then produce sentences by combining the words
according to the rules is an inefficient way to learn. For most people a
grammatical pattern is learned {in the sense that it is "internalized® and can
readily be used) more rapidly by thoroughly learning illustrative sentences
which embody it than by having it presented as a rule.

Purthermore, the pronunciation and grammatical form of words or other
units of the language may be guite different in isolated citation from what
they are in connected speech, and since the connected speech form is far more
fregquent it normally deserves far more attention and drill than the citation
form.

The sentences of the Basic Conversation are pregented in three parallel
columns. The column on the right gives the Hebrew sentence 4in the Hebrew
alphabet. The column on the left gives an English equivalent (not necessarily
a literal translation) of the Hebrew sentence. The middle column is a
transcription of the Hebrew sentence. Since the Hebrew spelling is given
without vowel points the student will have to rely on the transcription for
rendition of the pronunciation. The Hebrew in the right hand column is given
mainly for the benefit of the instructor who will find it more familiar to read
than the transcription., although the student may use it for reading practice
later.

After each sentence a "breakdown®” of the new words is given. The
English translations of these entries tend to be more 1literal than those given
for the Basic Sentences themselves, and are more like the entries to be
found in a dictionary.

xvii
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The technigque for teaching the Basic Sentences is 2 "build-up" scheme
in which each longer sentence or group of aentences i1s broken up into short
pieces, and then each piece is presented last piece first and cumulatively,
until the student can speak the entire sentence or group of sentences. When
the entire sentence is built up it is repeated by the instructor and student.

The pieceg to be prasentgd are printed on separate lines. Por example,
the group: /todd rabd. ¥lam{ tdv. ¥lomxa?/ “Thank you very much. I'm
fine. And how are you?” is written in the book like this:

Thank you very much. todd rabd. 127 77In
I'm fine. Elom{ tdv. .27 DY
And how are you? umd Elomxd? ' 70T T

It is presented to the student as follows:

Instructor or Tape: umd ¥lomxa?

Student: umd ¥lomxd ?

Instructor or Tape: ¥lom{ tSv. umi ¥lomxd?

Student: ¥iom{ tSv. umd ¥lomxd?

Instructor or Tape: todi rabid. Flom{ tSv. umd ¥lomxa?

Student: todd rabd. ¥lom{ tdv. umd Elomxd?

Ingtructor or Tape: todi raba. Blaom{ tdv. umd Elomxd? (repetition)

Student: tod2 raba. Flom{ tdv. umid ¥lomxa?

As much as possible the sentences have been divided into natural sounding
pieces. However, the instructor will still have to achieve g8kill in presgenting
the pieces with the intonation that they have within the entire sentence. The
repetitions of these partial sentences should not be dull and mechanical, but
should be an accurate model for the gtudent to imitate in a natural conversation.

The instructor’s pronunciation may vary somewhat from that indicated by
the transcription. The student should imitate the instructor, but the instruc-
tor should not try to impose a "bookish” or supposedly "correct® pronunciation
if it is not coampletely natural to him in ordinary, relaxed speech.

Por the benefit of the instructor the Basic Sentences are printed in
larger type than the vocabulary entries after each sentence. The instructor
does not drill the vocabulary entries; they are given for the student's reference.

After acceptable imitation and accurate pronunciation of the Basic
Sentences have been achieved they are assigned for memorization outside of class
or repeated in class until memorized. Repetition outside of class, preferably
using recorded materials as a guide, must be continued to the point of over-
learning, as mentioned above. As a2 final step, the students act out the entire
Basic Conversation from memory, with the instructor or with other students.

Oonly when the Basic Sentences have been mastered to this extent can they be
considered to provide an adeguate basis for grammatical drills and for control
of the spoken language.

Some Basic Conversations are rather long, and are therefore broken up
into sections which cover several units. After the section in each succeeding
unit is mastered it may be combined with the sections from preceding units for
review and practice of longer conversations.
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Additional Vocabulary

Appropriate additional vocabulary is presented in this section which
follows the Basic Conversation. New words or expressions are always presented
within sBentences, and the student is not required to memorize lists of new
words as such. Items are included in this section to give material for
expanded or varied conversation or to present paradigms to be learned before
a grammatjical explanation is given.

Vvocabulary pPrills and Verb Drills

It is not assumed that a student will automatically be able to extend
the rules to 2ll new forms encountered. Therefore, further opportunities are
presented to practice the manipulations. ‘Whenever, for example, an adjective
is introduced in a Basic Sentence or Additional vocabulary all other forms
(masculine, feminine, gingular, plural) will be drilled in this section. When-
ever a new verb is introduced the entire conjugation is drilled, as far as is
practicable. These drills not only reinforce the grammatical patterns, but
also give an opportunity to {llustrate different meanings and the use of forms

in different contexts.

Grammar Notes and Drills

All explanation of the structure of Hebrew - sounds, forms, constructions,
or style, - is kept to a minimum in the course. When a grammatical point is
to be made clear by a supervising linguist or in a Grammar Note, this is done (a)
after examples of the point have appeared in Basic Sentences, (b) by calling
attention to these instances and adding other illustrations, and (c) by a
simple, clear statement. Then, most important c¢f all , the point is reinforced

by drills.

Historical explanations or appeals to "logic" are generally avoided, but
contrast with similar or conflicting patterns of English is usually indicated.

It is generally wasteful to spend a great deal of time on grammatical
explanationg., Even if they explain what IS said, rather than somebody's idea
of what SHOULD be said, it is still largely wasted motion in that the student
does not participate and does not magter the point. The time spent in
explaining a point is usually better spent in drilling that point with carefully
selected, natural sentences exemplifying it.

On the other hand, the attempt to rule out all explanation and to teach
everything by a "direct method” completely in Hebrew alsc wastes time. Very
often a simple point which takes endless repetitions of various sentences before
the student gets the hang of it can be explained briefly and effectively in
English and then drilled systematically.

The Grammar Notes do not cover all possibilities. The instructor will be
sure to find exceptions to each explanation or contexts in which the explanation
is contradicted. The Grammar Notes are intended as guides, and the student
should not expect them to be comprehensive for all cases.

Some explanations are not given in traditional order. Thus, for example,
the first and second person forms of the past tense of verbs are drilled
separately from the third person forms, and the complete past tense of verbs is
then drilled without regard to binvan, or conjugation. The complete paradigm
of each binyan is not presented until Units 21-25, although references are made
to them and various verbs are drilled in preceding units. Also, the pi'el is
presented before the kal since the former is a simpler conjugaticon in modern
Hebrew and because most new verbs are coined in the pi'el.
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In line with the desire to keep explanations simple, no wild forays into
novel terminology are made. All students will recognize such familiar terms
as "past tense”, "imperative”, "gender", etc. Certain other terms which may
not be =so familiar are “construct state”, “"radical”, and "dual”, but these are
traditionally used in grammarsg of Hebrew. Alsc, sane Hebrew grammatical
terms are used, such as "lamed hey verb", "pi'el”, etc.

Nevertheless, the student may find some 0f the terms to be strange,
especially 1if he has had no grammatical training emdbodying the practices of
modern scientific linguistics. New terminology has arisen in order to be able
to make more objective statements about language, and some of it is used here as
a matter of course. Thus, for example, "formsg" are said to “occur®; groups
of consonants with no intervening vowel are called "consonant clusters™; etc.
The most unfamiliar terminclogy may be the phonetic descriptions of consocnants
and vowels, guch as "affricate”, *low central vowel™, etc.

The student should keep in mind that he does not have to learn terminclogy
or to talk about Hebrew. It is far better and more pertinent for him to be a
good mimic than to know what a voiced velar fricative is.

Rapid Response Drills

In Rapid Response Drills students answer in quick succession gquestions on
the Bagic Conversation.of the unit. The instructor may vary these gquestions
by having the students take the parts of various actore in the Basic Conversation
and asking them direct questions about their parts.

Review Conversations

The Review Conversations give the student opportunity to improvise brief
conversations, starting with models given in the text. The sample conversations
given in this book may be used both for testing comprehension and for conver-
sation practice. Complete directions for using the Review Conversations for
conversation practice are giwven in Unit l. Later the instructor and students
are left to their own ingenuity in changing and expanding. them.

DRILLS

Drills are not tests.

All drills are planned to be eagily and rapidly answered. In class they
are to be done orally with the students' books closed. Answere are available
in the textbook. The drills are not puzzles; they are not to be "figured out”
but merely to be spoken for speed and accuracy. They are opportunities to practice
new forms or seguences in new contexts. If the student has difficulty this may
reflect an inadequate mastery of the Basic Conversations or of previous drills.
In any case, it is of no great importance whether or not he can figure them out
by himself. The goal is to learn to speak Hebrew accurately and fluently, and
this aim can be achieved only by correct repetition of the forms and patterns
involved. The instructor should supply the correct response whenever the
student hesitates too long or does not answer correctly.

In the earlier units of the course the drills are given in the Hebrew
spelling and in transcription so that the student may follow the drills when
using the tape recordings. It is assumed, however, that the student will
have learned to read Hebrew by the time Unit 20 is completed. After Unit 21,
therefore, the transcription is omitted in the drills. Tranglations are given
for the first set of responses in each drill.
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The instructor should check to see if the sgtudents understand what is
going on by stopping at random points in a2 &rill and asking a student to
translate the last response. It is best to ask 2 student other than the one
who just responded. The instructor should do this only once in a while sc
that a2 maximum amount of time is given to the students to speak Hebrew.

Substitution Drills

The purpose of this type of drill is to present varistions in form, such
as for gender, number, person, without the student having to do any manipulations
at all other than to repeat what the instructor has said and to fit it into the
model septence.

A substitution d&rill is done as follows: The model sentence is given
by the instructor and then repeated by the students. The instructor then gives
a form which is to be substituted inte the model sentence. The student responds
with the entire sentence with the new form substituted. The instructor rein-
forces the correct response by repeating the student's response.

In the tape recordings of drills a blank interval is left for the student
to respond. The correct response is then given. If the student has not
responded correctly he will hear something different fram what he himself has
said. This will serve as 2 correction froam the instructor. If he haeg responded
correctly then the repetition will reinforce the proper habits.

Further instructions for doing substitution drills and substitution-
agreement drills are given with examples in Unit 1l.

Substitution-~Agreement Drills

The purpose of this type of drill is to elicit a variation determined by
the cue from the instructor. The instructor gives the student a substitution
to make in the model sentence, and this substitution requires the student to
make a change elsewhere in the sentence. These subsequent changes are the
peints being drilled.

A substitution-agreement drill is done in the same way as a simple

substitution drill. It will usually reguire more repetitions for mastery since
the student must make more than one change in the model sentence.

Expansion Drills

The purpose of expansion drills is to give the student practice in
producing longer utterances while maintaining a certain grammatical context.

The instructor gives the student a model sentence. The student repeats
this model sentence and adds another sentence to make a longer utterance. For
example:

Instructor: hd gar bemaldn din.

Student: hd gdr bemaldn ddn, vehami¥paxd Eeld tagia bedd Bavia.

Instructor: He's staying at ﬁhe Dan Hotel.

Student: He's staying at the Dan Hotel, and his family will arrive in a week.

In this case the reference to the subject of the first sentence is
maintained in the added sentence: /hu - Xelo/ “he - his".
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The instructor repeats the entire response 0f the student. After the
drill has been done a number of times the instructor may amit this repetition
in order to speed up the drill in class.

Transformation Drills

The purpose of transformation drills is to give the student practice in
shifting £from one tense to another, from cne conjugation to another, from
singular to plural, etc., or simply to paraphrase. The student must eventually
be able to make all grammatical manipulations automatically, and this type of
drill is most helpful.

The instructor gives a2 sentence and the student responds with another
sentence, determined by the instructions given for the particular drill. The
instructor should give the first reponse so that the student will understand
what sort of transformation he ig supposed to make.

Response Drills

The purpose of response drills is to simulate a gituation which may
occur in a real conversation. The question and response is extracted from such
a possible conversation in order to concentrate on the grammatical points which
must be drilled.

Regponse drills differ from real conversation in that the student is
instructed to give only one possgible answer. The instructor should give the
first response so that the student will know what his responses to subsegquent
questions should be.

Translation Drills

The purpose of translation drills is to familiarize the student with the
idiom of Hebrew or with characteristic constructions of Hebrew whose literal
English translation might be misleading. Translations drills are comparatively
few in number in the course, but all drills may be used as translation exercises
by asking for spot translations into English as explained above.

TRANSLATIONS

Two kinds of translations are used in this text, literal and free. The
latter 1s often more in the nature of an English equivalent, that is, what would
be said in English in an equivalent situation rather than a linguistic trans-
lation,

A beginning student often has the impression that the literal meaning
is the "true” meaning and that any other meaning is necessarily secondary or
wrong. This misunderstanding ghould be avoided. By comparing literal and
free translations, the student will learn how much the translation depends on
context. A word, expression, or construction may have several translations,
depending on other words in the sentence, the grammatical structure cf the two
languages involved, and the social situation in which the conversation takes
place. For example, the literal translation of /ma ¥lomxa/ is “What is your
peace?” We have translated this as "How are you?", which is what an English
speaker says in the same situation. Conversely, though, the literal equiva-
lent of the English, /eyx ata?/, is used in Hebrew but only as a rejoinder to
2 previous greeting.
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In the drills various possible translations are deliberately used to
free the student from the idea that there is only one correct translation.

TESTS

The ultimate test is the ability to engage in a conversation in Hebrew
&nd to speak and caomprehend accurately, fluently, and easily. Most students,
though, will appreciate some measurement of their performance during the course.
Certain tests are built into the course material itself, and depend on the
instructor's judgment in proceeding to new material. That is., the instructor
should not proceed to new material until the studentg have mastered the old.
A decision to proceed is thus a satisfactory mark of performance.

Intensive language training is usually very te@ious, and the instructor
should regist pressure from the students to go on to a new unit if he feels that
they need more practice on the old.

The Basic Conversations and Additional Vocabulary must be memorized and
overlearned. Any hesitation on the part of a student means that he does not
know the material.

The Review Conversations alsoc serve as a test for comprehension and of
the ability of the students to use the limited amount of material learned up
to that peint.

For further testing two other types are suggested below and some examples
of each é&re given in the section on tests.

Interpreter Situations

These require three persons - the instructor, who pretends to know no
English, the student, who acts as the interpreter, and & third person who,
ideally,knows no Bebrew, but who may be another student pretending to know no
Hebrew. The interpreter is the cne being tested and his ability to serve in
that function with accuracy will be readily apparent. In later stages of the
course an errcr on his part may lead the conversation far coff the track or
reduce it to an absurdity. Students usually enjoy these interpreter situ-
ations once they become familiar with the technigue.

Taped Tests

None of the above tests will give the student a number grade.
Suggestions for tests which can be marked and 2 number or percentage grade
given are i{ncluded in the section on tests. These tests reguire a tape
recorder for the student to record his answers. If the school is eguipped with
a2 lanquage laboratory, then the entire class may be tested at one time. The
tapes are then listened to and marked by the instructor.

The supervising linguist and instructor will, of course, want to devise
additional tests which the student will not be able to see beforehand.

The student should not be required on any test to discuss Hebrew
grammar per se Or to list conjugations or the like. Questions such as "what
is the feminine singular imperative of /ba/ 'he came' ?" are to be avoided.
Instead, the student should be told "Tell that girl to come over here.” If he
responds with /b6i héna/, then he knows the form. Otherwise, he does not.
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READINGS

terial for instruction and practice in reading Hebrew is given in a
special section at the end of the material for spoken Hebrew. This does not
mean that such instruction should wait until the spoken material is completed.
Indeed, 1t is expected that reading will begin about the time Unit 1I is
started.

After the explanation of the Hebrew alphabet same simple recognition
drills are given. These may be supplemented or replaced by flashcard drills
in clags. Once the students have learned to recognize all the letters and the
mogt fregquent sequences, then they may go back to the earlier units and read
the Basic Conversations, drills, and Review Conversations.

Resumés of the Basic Conversations from Unit 11 on are then given in
the reading section. These becomes progressively longer and more difficult.
Occasionally new vocabulary is supplied in these resumés. The material in the
spoken Hebrew does not assume this additional vocabulary, but it may, of course,
be used in Review Conversaticns and the like.

Following the series of resumés is a series of short paragrapns, some of
which are based on actual news articles. These are intended to bridge the gap
between a fixed written text and free conversation, Progressive stages of
different types of questions follow these paragraphs. All of this is 4in
Hebrew, and the student practices reading and free conversation this way.

At the very end are some reading selections taken from newspapers
and cther periodicals. They are presented as examples of material which the
student will see in normal encounters in Israel. The supervising linguist and
instructor may prepare additional materials to supplement them and to cover a
range of subject matter more pertinent to particular classes or individual
students.

SUMMARY

The text provides for the assimilation of all basic forms and patterns
of the language by the guided imitation, memorization, and manipulation of a
large number of sentences and by practice in confronting several widely
occurring everyday situations. Actual living use of the language is a
necessary adjunct of the course. The instructor shoulé therefore encourage
his students from the start to use Hebrew in every way possible, above and
beyond what is provided for in the text. After the first few days of work
both students and instructor should avcid the use of English in the classroom.
Oonly by constant use of the skill he is learning can the student hope to master
it and retain it as a useful tool.
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Trranscription

In addition to the Hebrew spelling the material in this course is
written in & transcription meant to help the student listen. It is an attempt
to put down on paper the sounds that the instructor will say, or that will be
heard on the recordings. It should be emphasized that the transcription is
just a reminder of what is said and not a substitute for it.

The transcription is based for the most part directly on spoken Hebrew
and is not a transliteration of ordinary Hebrew spelling. Thus, for example,
/x/ is used for both > and p , and /t/ is used for both © and n. Transcriptions
are set off in slash lines / / except in the Basic Conversations and
Additional Vocabulary. Slash lines are alsc omitted where they would clutter

the text.

Same departures are made from a slavish transcription of the spoken
language. The definite article is spelled /ha-/ even though the /h/ is often
dropped in connected speech. Root consonants which assimilate to other
consonants in clusters are spelled consistently. For example, /tisgor/ “you
will close”™ is spelled with /s/ although /tizgor/ would represent the actual
pronunciation more accurately. The departures were made ad hoc to eliminate
possible confusion and then only when the normal pronunciation may be easily
read from the varied transcription.

Students may be familiar with cther transcription and transliteration
systems which are in use. 8h 18 used where we use ¥ and ch or xh where
we use X . The system used here avoids ambiguities in the use of letters,
and students will have no trouble adopting it. However, commonly used
transliterations will be found in the English translations: For example, chala,
Moshe, etc. -

TABLE OF SYMBOLS

consonants:

Voiceless: P t Xx ¢ ¥ £ 8 ¥ x h
Voiced: b d g 3 v z ¥ r
Nasal: m n

lateral: 1

Glide: Yy

open juncture: '

Vowels: i e a o u
Stregs: Strong sz weak (unmarked)

The correspondences of these symbols with the letters of the Hebrew
alphabet is given in the section on Readings.

In the following drills attention will be paid mainly to those Hebrew
sounds or groups of sounds which are very different from their English
counterparts. The examples in the drills are not to be memorized. The
English translations are given only for reference.
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CONSONANTS

/1/ The articulation represented by this letter differs from the articulations
represented by the letter in English, especially at the end of. a syllable.

The Hebrew articulation is a lateral, with the tongue touching the gum ridge
behind the upper teeth. The tongue is somewhat tenser than in English. The
Hebrew articulation is essentially the same at the end as at the beginning of

a syllable, whereas in Engligh the tongue is retroflexed with the tip approach-
ing the gum ridge but not making definite contact.

The Hebrew /1/ should be thoroughly learned gince substitution of the
English or American articulation gives one & "thick” accent to the Israeli ear.

14 “to me* Balom "hello" el "to"

lo “to him* ¥eldt *mine" al “on"

la “to her® Eelo “his” kol “all®

1dnu “to us*® Belinu “ours"” gadol “big"

lev "heart*” milon "dictionary" mefl *coat"

kilkul *malfunction”
klal "generalization"
menahel “director”

gidel "he raised"”
rd .
gbdel "gize"

/x/ Voiceless velar fricative.

The articulation represented by this letter does not exist in English,
and, therefore, may give some difficulty to students. However, it 1s extremely
important that students master it and do not substitute /h/ or /k/ for it.

The tongue is brought back toward the soft palate, but instead of stopping
the passage of air, as with /k/, a friction sound is made between the back of
the tongue and the soft palate, similar to the noise made in clearing the throat.

Some speakers use an Arabicized pronunciation of /x/ when spelled n .
This pronunciation is affected on the radio, also. However, it is not used in
general speech and will not be heard on the accampanying tapes.

xam *warm® léxem "bread™ oréax "guest”
xalav "milk" bxel “ food" eyx "how"

xom "heat"” exad “one" ¥lomex * (greeting)"”
xode¥ “month” axal “he ate” Eelax "yours"”
xéci "half"” Baxav "he lay” namux "short"
xika "waited” axim “brothers” macliax *succeeds”
xuc “outside” axot "sister” tox "inside"”
x1idu¥ “renewal”

xada¥ “new"

xex "palate”

xaxam “smart”

¥lomxa " {greeting)"”

xemed "delight"

xaval "pity”

xut “thread”
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/r/ Voiced velar fricative.

The articulation of the tongue is similar to that of /x/, but it is accompanied
by voicing cf the vocal cords. Some gpeakers use a tonque-tip trill instead cf
the velar fricative. The trill is also generally used on radio, in the theater,
etc. Students may use the trill, but for most native lsraelis the velar
fricative will sound more "natural”.

ram *high" laruc “to run" Zoter “policeman”
rax "soft"” teruc “excuse” xaver “friend”
ri¥on “first” derex “way" séfer *book"
rixud *gance"” érev "evening” ir “eity”

rega "minute” arox “long” sar "minister"
regel " foot” garim “live™ kar “cold"

ruax “winc" xaverim “friends" or "light”

rok “heagd" Bagrirut "embassy" barur “clear"

rak “cnly* Xagrir *ambassador®™ lira *pound™

/p/ Voiceless Bilabial stop.

This consonant {8 gquite similar to the English articulation. It occurs
at the end of words only rarely, and these are all loan words or abbreviations
used as words. At the end of words the lips are released. Before a stressed
vowel it is not as strongly aspirated as the English counterpart.

po *here” bapina “on the corner® jip *jeep”

/t/ vVoiceless alveclar stop.

This sound is alsoc similar to the English, except that at the end of a
word it must be released. Before a stressed vowel it is not as strongly
aspirated as the English counterpart.

tov *good*” omédet *stands”
matay “when” menahelet "directress”
et “time" Eévet “tribe"

at *you" (£.s.) zéit “olive”

ot “letter” bait "house"”

Eélet “sign” Btut "foolishness"
safot "languages” xut “thread”
kapot " spoons” rut "Ruth”

/k/ Voiceless velar stop.

This consonant, too, is similar to the English articulation except that
at the end o0f a word it must be released. Before a stressed vowel it is not
as strongly aspirated as the English counterpart.

xol "all" amok "deep"” dévek “glue”
sakana “danger” xok "law" ravak "bachelor”
rak “only” bakbuk "bottle” xarak "“ingect"”
sakikx “small bag” Eotek "keeps quiet”

sélek *beet” ¥Eok "thigh" matok "sweet"”
tadlik "xindle” Euk *market” pihuk "yawn”
€mek “valley" porek *unloads” x€lek “part”
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/c/ Voiceless alveclar affricate.

This consonant is a combination of the articulation /t/ and /s/ functioning
as 2 unit ts. Practice is usually reguired when /c/ occurs at the beginning
of a word or after a2 consonant.

The single Bymbol /c/ is used because between vowels the seguence /-ts-/
is broken up into /-t + s-/ when syllabified. /c/, on the other hand, goes
with the second syllable as a unit.

/huca/ "he was taken out” Xx1n

/hutsa/ “ghe was flown" mowan
koc "thorn" cav "turtle” cafon "north"
yoec “advisor” cava “army"” cara “trouble"
ec “tree” cedek “justice"” came "thirsty"
lauc "to advise® céaef "shell carud "hoarse"
xaic *gummer” cémed *pair” coek "hollers"
acic " flowerpot"™ céva "color* cofe "scout"
toceret “product” cimuk . *raisin" colea "lame"
kacav "butcher* cincénet "jar* colélet “submarine"
tocaa “result” cipor *birg" cur “"rock"
mecit "lighter® cir “represen- cuk "cliff"

tative"”

/y/ This sound is similar to the English glide and forms diphthongs with
preceding vowels.

/iy/ /ey/ /ay/ /oy/ /uy/
The diphthong /iy/ is rare and tends to be reduced to /i/ when it occurs.

/tiy¥an/ — /ti¥an/ “you will sleep."”

At the beginning of a word the seguence /yi/ tends to be reduced to /i/

/yisrael/ . /israel/

/'/ Open Juncture

The open juncture /'/ has an English counterpart which is not usually
written. It is the “"catch”™ that occurs between vowels in the exclamation
"oh - oh" or the separation of syllables the second of which begins with a
vowel, as in the sequence “an_aim“ as opposed to "a name”, or in “grade A"
as oppcsed to "gray day".

/'/ occurs mainly in slow or deliberate speech. In ordinary conversation
it is elided or barely audible.

/'/ is spelled x or ¥ The latter has an Arabicized pronunciation
which is used by some speakers but which is not heard generally. It does not
occur on the accompanying tapes.

The following pairs are given as jllustrations. They should not require
much practice on the part of the English-gpeaking student.

/lirot/  *“to shoot” nisey /iir'ot/ “"to cee” nIk=®
/maca/ *he found” (33 /mac'a/ "she found" aKXD
/nasa/ "he travelled"” vo3 /nas'a/ "she travelled” nyo:
/mila/ *word" avn /mil'a/ "she fillegd" aRYR
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Por the pronunciation ¢f vowels when the intervening /'/ is elided see the
note on vowel clusters.

/h/ This sound is similar to the English counterpart, except that it tends to
be dropped in rapid speech. Before stressed vowels it is usually retained.
¥nen /h/ is dropped it is replaced by zero, not /'/.

/lehakis/ /leakir/ "to recognize® =v3ad (not /le'‘akir/)

T™e /h/ is generally kept in the transcription since the student might just
ag well retain it until he acquires a natural-sounding rapid speech. It will
not seem affected or bookish.

The student ghould be aware in listening to other speakers that the dropping
of /'/ and /h/ will produce homonyms.

/ganar/ — /gaaxr/ "he crouched” “n2
/gatar/ __ /gaar/ | *he scolded"” Aya

The following consonants are infregquent and occur only in loan-words and
proper names.

/¥/ as the ch in English cheese.
/¥izbat/ "tall tale” warey
/j/ as in BEnglish jeep.
/31p/ "jeep” LA
/%/ as the 8 in English measure or the j in French.
[taket/ “jacket"™ opty

/beX/ "beige” i )

Consonant Clusters

In ordinary speech two adjacent consonants within a word will tend to be

either both veciced or both voiceless. If there is a seguence voiced -
voiceless, such as / - zk -/, or voiceless-voiced, such as /- sg -/ then the
firgst will assimilate to the second. In slow or very careful speech the
distinction may be maintained.
Slow speech Normal speech
voiced-voiceless
/tizkor/ ~sztn /tiskor/ “"you will remember"
voiceless-voiced
/tisgor/ ~110n /tizgor/ “you will close"

This will often produce homocnyms, or forms which in slow speech are
distinguishable but in normal speech are not. For example, the singular forms
of these verbs are always distinguishable:

/yexapes/ "he will seek"” oony

/yexabes/ “he will launder” pgas»
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The plural forms, though, will usually sound the same:

/yexapsu/ “they will seek.” Twsn
(/yexabsu/ — ) /yexapsu/ “they will launder " Tc3o”

English speakers should have no difficulty learning such pronunciations,
though in English the second consconant often assimilates to the first rather
than the reverse: “observe" is pronounced obzerve, rather than gopserve.
The student should be aware of the peossibilities since the occurrences are
guite cammon, but context usually relieves any ambiguity.

The four conscnants which do not have voiceless counterparts /m, n, 1, y/
(see chart) as well as /r/ and /v/ do not cause the assimilation of a preceding

voiceless conscnant.
/masve/ "veil"® not * /mazve/
/nifrad/ "separated” not * /nivrad/

/c/ assimilates to a following voiced consonant, also: /hicbfa/ "voted” yvaxn
often sounds like /hidzbia/.

The above examples show medial consonant clusters, that is, clusters
between vowels. Clusters also occur initially (at the beginning of a word)
and finally (at the end of a word). Medial and final clusters sghould give
the English speaker no particular difficulty.

Initial Consonant Clusters

Some initial clusters are similar to their English counterparts and should
not present any pronunciation problens,

/pl/ - /Plitim *“refugees"” DYmaye .
st/ - /truma "contribution” "B AN
/kl/ - /klita/ “abgorption” vy

Many fregquently occurring initial clusters will be unfamiliar and will
require practice. Some examples are given below; but many more will occur
in the course material.

The most common error that English speakers make is to insert a vowel
between the consonants. '

/pt/ - fptax/ “open” nno
ptixa/ “opening" Aanspo
/en/ - /pne/ “turn® =30
/pnim/ “interior* ovim
/tm/ - /tmarim “dates"” oramn
/tmuna “picture” n3imn
/t1/ - /tluya/ “dependent* nvYavn
/tli¥ut/ “detachment” RLAR T
/kt/ - /xtovetr/ "address" nains
/ktana “small” nsop
/ecx/ - /erixa “necessary” nosnx
/cror "bundle™ St
/ct/ - /Jcfat/ “Safed” nox
/cfony/ "neorthern” 1393
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Jev/ - Jevat/ “pliers" nax
J/cvay/ "military” YR2X
/pd/ - /bdixa/ "examination” REARE
/pdixa/ * joke" anvau
/og/ - /bgadim *clothes™ -ER P
/bgida “treason" a2
/a/ - Jdaii/ "bucket” Ty
/dlatot/ “doors” nanya
/av/ - /ava¥/ “honey™ T3
/dvora/ "bee" i lni b |
/ev/ - /gvéret *Mrs.” ra3
/gvina “cheese” QPR
/gd/ - /gdola *big" avIsa
/gdud "troop” RARP

Clusters of Three Consonants

Medial clueters of three consonants are rare. When they occur as a result
of grammatical patterning then a vowel (usually /e/) is inserted between the
second and third consonants. wWhen clusters of three consonants occur initially
the vowel /i/ is usually inserted between the first and second consonants.

These insertions are discussed in a number of places in the text.

The clusters of three consonants which do occur are mainly in recent loan-
words Or proper names:

/split/ * (banana) split"”

Bon-Permissible Clusters

Some sequences of consonants do not occur in Hebrew. These are called
non-permissible clusters. Por the most part, restrictions are limited to

initial clusters.

vwhen a grammatical pattern would ordinarily produce a cluster, but the
cluster is non-permissible, then & vowel is inserted, usually /e/. If the
first of the two consonants iz /h/, /x/, or /'/ then the inserted vowel is
usually /a/.

Examples of non-permissible clusters coccurring in a grammatical pattern
are:

m.s. f.8.
/gadol/ "big” /gdola/
/yaxol/ “able” /yexola/ for %yxola/
/xazak/ *strong” /xazaka/ for %xzaka/
/' acuv/ "sad" /‘'acuva/ for 7“cuva/
/na’ im/ *pleasant” /ne'ima/ for ¥n'ima/

The insertion of such vowels is diecussed and drilled for each particular
grammatical pattern.
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Some non-permissible initial clusters are permissible medjially. The
addition of a prefix may, therefore, give two possible forms with the same
meaning.

/zexov élenbi/ "Allenby Road"
/berexov alenbi/ *on Allendy Road”
or
/birxov alenbi/

{The shorter form 1is often the more formal or literary style.)

VOWELS

The vowels of modern Hebrew are harder to master than the consonants.
tudents who have already learned some Hebrew traditionally may find that they
have to un-learn some of the pronunciations.

In stressed syllables the vowels are very similar to the five vowels of
Spanish. In unstressed syllables the vowels are generally reduced or centra-
lized. In rapid speech vowels may be dropped entirely.

The student will find that the instructor's pronunciation of vowels will
shift when going from deliberate speech to normal speed speech. Often the
instructor is unaware of these changes and when asked to repeat or slow down
he will produce a somewhat unnatural utterance. The student should be aware
of this tendency and imitate the normal speed utterance. Speaking whole
sentences at normal speed rather than choppy groupings of individual words will
help the student in this regard.

/i/ Bigh front vowel, tenser than the i of English bit

im “with" li¥tot "to drink"” ani I

i¥ “man” naim “pleasant” mi “who"

i¥a "woman® ma im “water"” bli *without”
ir “city” tikansi “enter” kli "dish”
bi¥vili “for me" adoni "sir”

/e/ This symbol represents a vowel which has a range covering several English
vowel phonemes. In stressed position followed by a consonant or at the end
of a word 1t is similar to e of English bet.

Students should be very careful not to replace it with /ey/ at the end of
a word -~ /kafe/ does not sound like the English café. The final /e/ is like
the e of bet with the t cut off.

bet "second letter” betax *sure” nae "nice"
omed “stands” yafe “pretty™ kafe "coffee”
oxel “eats” et “time"” roe “sees"”

In pramary stress position before a vowel it is slightly higher and
followed by a y glide.

yodéa "knows " Yoméa “hears™ koréa “tears"

In other positions it is more centralized, like the e of democracy-

meod “very" lamadety I studied”
meot *"hundreds"” détgx “way"

mevin "understands” beseder "0.K."
xésef "money" Levaka¥a “pleage™
yeled “boy"
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/2/ low central vowel

This vowel is pronounced like the o in American English hot. Befcre
voiced consonants this vowel 1s ghorter tnan the similar English vowel. At
the end of a word it is glottalized, that is, has a "clipped" ending.

In unstressed syllables, especizlly before a strongly stressed syllable it
tends to be centralized, like the e of English below.

at "you® f.s. amad "stood"

rak "only” . gag “roof"

Eama¥ *“custodian™ az “strong”

mama X “really” kala “bride"

ahav " loved" xala “twist bread”
ad *until” teva "nature"

/o/ Low-mid back vowel.

This vowel is similar to the ou of cough as pronounced by many Americans.
Listen to the tapes or the native instructor to get the exact pronunciation.
Be careful not to substitute a diphthong such as the o of note . Before
voiced consonants it is shorter that the similar English vowel. At the end of
a word it is glottalized.

In unstressed syllables, eapecially before a strongly stressed syllable
it tends to be centralized, like the e of English below.

xof "monkey" béker "*morning"” oto "him"

tov “good"” boker "herdsman” lo "no"

sof *engd" Sxel " food"” o "or"
x6de¥ *"month™ oxel ‘eats” ¥1dmo *Solomon”
yaom “day" ohev "loves”

/u/ High back vowel

This vowel is slightly higher than the oo of ghook. Be careful not to
substitute a diphthong with a w-off-glide such as the oc of food.

Zuk “market” yifnu "they will turn"
Euv “again” yiEtu "they will drink"
¥iput "jurisdiction” §avu "they returned"
gulam "ladder" banu "in us”

s idur *“arrangement” banu “they built"

ud " firebrand” kanu "they bought"

uf “fly away” avdu "they worked"

uc “advise* Xt “get up”

hu "he" dru *wake up”

vowel Clusters

All combinations of two vowels occur. The Hebrew spelling may indicate
that /'/, /h/, or /y/ should occur between them, and in deliberate speech these
consonants will usually be heard. In ordinary speech, however, vowel clusters
occur with a smooth transition between them. English speakers will have to
pPractice these vowel clusters in order to achieve a proper Israeli pronunciation.

In the transcriptions these clusters are generally written without the

consonants which are indicated by the Hebrew spelling. Appropriate reminders
are given at various points in the text.

xxxiii
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In pronocuncing the following exanmples for the students to imitate, the
instructor should be relaxed and informal in his pronunciation. Otherwise he
will tend to insert a congonant and the practice will have lost its point.

Elision of /*/, /n/, and /y/ does not mean that the speech is “sloppy" or
®"corrupt”. In slow or emphatic speech they mst occur. But in normal,
evaryday, "natural”™ speech they are dropped by native speakers of Eebrew.
Maintaining these consonants in this informal style will sound awkward.

paam "time"

taavor “you will cross®
laalot “to go up”

bait "house”

israel "Israel”

naim “pleasant”
menaalim "directors”
leexol “to eat”

neima *pleasant”

meod *very”

beemet “realliy”

yoec "counsellor”
ygaci.m “counsellors”
bou, " come "

Favua *week"

batiax “sure"

¥euit "beans”

maaXaa “What time is it?*

STRESS AKRD INTONATION

" A complete description of stress and intonation patterns would be very
complicated and of little help in the actual learning of them. The instructor
should present the sentences as naturally as possible, and the student should
do his best to mimic closely.

The following comments will explain the general occurrence of stress on
individual words and in connected speech. The learning of the Basic Sentences
and the acting out of the conversations constitute the drills on stress and
intonation.

In the transcription an accent mark _ indicates a syllable which may
receive strong stress. In words of more than one syllable the placement
of stress is meaningful.

In individual words, particularly when pronounced in isolation, the stress
is usually on the last syllable or on the next to the last syllable. In most
cases the placement of stress is8 a part of the grammatical pattern, but in
others it must be memorized as part of the individual word. For example, the
/-ti/ and /-ta/ suffixes of the past tense are never stressed: /amdrti/ "I said",
/amarta/ "you said”. On the other hand the following pairs of words are
distinguished from each other by the stress placement.

/oxél/  "(he is) eating” /Séxel/ “food"
/!lozgo * his peace" /'glomo *“Solomon™
femca ®* I will f£ingd" /émca "middle”
/pani/ * they built” /banu/ "in us*
In some words of three or more syllables the stress is on the last syllable
but two: /wakenu/ “something”, /mifenu/  “someone”
/étobus/ “"bus” . /amérika/ “America"

(In general, loan-words tend to retain the stress where it was in the language
from which it was borrowed.)
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Oonly the main stregs of a word is indicated. Of the unstressed
(unmarked) syllablies scme will seem louder than others. English has similar
patterns of “"secondary” and "tertiary” stresses, and there is no need to drill
the pronunciation ~ provided the main stress is properly placed:

/ledabeér/ “to speax® and not */lédaber/.

Prom Unit 18 on the stress mark  is placed on a word only when the
stress is noct on the last syllable,

Reduction of Stress

In ordinary connected speech many words, particularly the prepositions
with pronominal suffixes, lose the stress which they have when spoken in
isolation: /tagid 11/ “tell me". In effect, these words are pronounced
as one word with the stress on the next to last syllable.

Style Differences in Placement of Stress

The placement of stress differs in formal style in some words and
grammatical patterns. In general, a stress on the next to last syllable is
shifted to the last syllable in these forms. For example:

Informal Formal

/Emdne /Emoné/ *eight”
/hilbii/ /ni pad/ “she is coming”
/amirtenm/ /amartém/ “you said”

Intonation Marks

Intonation is indicated only in a very broad way by the use of punctuation
marks at the end of a phrase or sentence.

A period indicates a falling intonation. Questions which begin with a
question-word (who, what, etc.)generally have a falling intonation at the end
and are therefore marked with a period, not with a guestion mark.

A question mark indicates a rising intonation. Yes-or-no questions and
rejoinder gquestions {And how are you?) generally have a rising intonation at
the end.

A comma indicates a possible pause with a relatively sustained intonation.
A hyphen indicates a hesitation pause, usually with a sustained or rising
intonation. :

An exclamation mark indicates an exclamation with increased loudness.

Note: These marks are used in this manner only in the transcription.
In the English and Hebrew spellings the standard punctuation is used.
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TAPEZ RECORDINGS

The tape recordings which accompany FSI-Hebrew Basic Course have the
following format:

(1) Basic Conversation

(at Dialogue for learninc. The first presentation of the Basic
Sentences are bullt up from the partial utterances, as described in the
Introduction. Each full sentence is said twice. The student repeats every-
thing he hears at this step. He may follow in his book.

(b) Dialogue for Fluency. Each complete Basic Sentence is given with
space for repetition. The student should not need his book here.

(c) Dialogue for Comprehension. The Basic Conversation is spoken at
normal gpeed by a group of Hebrew speakers as you might overhear it. The
student just listens with his book closed.

(a) Alternating Drill. The Basic Conversation is presented at normal
speed with one speaker's part migsing. The Student speaks the missing part.
He thus conducts a conversation with the tape recording.

The Basic Conversation is then presented with the other speaker's part
missing. The student supplies the part. He thus practices participating in
the entire conversation.

In some Basic Conversations a third speaker has a small part. In such
cases the entire conversation 1s not repeated with this small part missing.

(2) Additional Vocabulary

The sentences in the Additional Vocabulary section are presented with build-
ups if necessary. -

(3) Dprills

(a) Substitution Drills, Substitution-Agreement Drills. The first, or
"model” sentence is given with spaces for repetition. Then a substitution cue
is given with space for the student to respond with the new sentence. The
correct response is then given on the tape. The student may follow in the book.

(b) Expansion Drills, Transformation Drills, Response Drills. The
cue sentence is given with space for the response sentence. The tape then gives
the correct response sentence. The student should look in the book to see what

his response should be. Only the translation of the £first cue-response in given.

Note: In using the tapes the student should not go through an entire tape at one
sitting especially when doing the drill sections. Instead he should do a few
drills, rewind the tape, and do them 2gain until he can do them perfectly without
using the book.

Translation Drills, Rapid Response Drills, and Review Conversations are not
recorded.

Occasionally circumstances reguired the use of a woman's voice to record a
man's part and vice versa. This should not disturb the student.
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1.1 Greetings (Two men meet)
MR, WILLIAMS
Hello, Moshe, Ealém moBé. TR L,BY72
Bow are you? m& Elomx&. WA D
peace, welfare Ealbm (m) o1ve
what m& ne
the welfare of 516w -21%w
you, your (m.s.) -x& {(m.s.) -
MOSHE
Thank you very much, tods rabi, «1d1 1IN
I'm fine. Elom{ t&v. .21 2V
And how are you? vp8 Blomx&? 7RI
thanks tods (f) nIan
much rab8 (f) na9
we, my - b
and u- 1
Fine, tSv, . 270
How is oS E1&m DY
the family? hami¥pax&. 7mnewnn
the ha- =n
family miBpax& (f) answp
MOSHE
All right. beséder. . TIC2
How is m& Eldm 01T T
your wife? iBtex&, TN
in be-~ -3
order aéder (m) bl
wife, woman iB& (f£) nwK
MR, WILLIAMS
She's fine, too. g&m Blom& tbv, L2 YR L2
Excuse me. Bl ix§, L7900
I have to an{ muxréx Mo Y3X
run, larGe. 1
too, also g&m -3
her -& -
pardon (noun) 8lix& (f) anvYYyo
I an{ 3K
have to, must muxré&x {(m.s.) na2
to la- -y
run rhc T
MOSHE
oh, yes! S -- xén! 172 - W
It's lace already. xvdr meuxir. LD D
Goodbye. ¥a1dm. L1
Yes kén 12
already kvdr a3s
late meuxar - IxD
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MR, WILLIAMS
So long. Balém, LW
Be seeing you. lehitrabt. LKA
to see again lehitrabt nixannay
1.2 Greetings (Two women meet)
MRE. WILIIAMS
Bello, Miriam, Balbm, miry&m. LR BT
How are you? i Floméx. Yda'shlr iy s
you, your (f.s.) -&x -
MIRIAM
Thank you very much. todf rab&. «1137 TN
I'm fine. Blom{ tév. <270 DI
And how are you? und ¥lomnéx? i shivirdiy ah|
MRS, WILLIAMS
Pine. tév. ot )
How is the family? nf 218w hamiBpax§. ktuiats sl iichir My )
MIRIAM
All right, beséler. . TI02
Bow is mé B1om ok by o)
your husband? baaléx, 777y2
husband béal (m) Yy2
MRS, WILLIAMS
Be's fine, too. ghn Blomd tbv. 2T WA D2
Excuse me. 8lixé, YYD
I have to an{ muxrax$ W YN
run. larGe. Y12
him, his -6 -
have to, must muxraxs (f.s.) Ny
MIRIAM
oh, yes! 1It's late already. 6 -~ xén! kvar meux&r. LMD T30 1710 -= X
So long. ¥aldm. Mobir)
MRS, WILLJIAMS
S0 long. Be seeing you. Balém. 1lehitrabt. ST Lo
1.3 ADDITIONAL VOCABULARY
We are fine. Bloménu tév. <2 1IN
How are you? (m.pl.) »d Blomxém, foiiahlr. By s)
Bow are you? (f.pl.) m& Blomxén. 2100190 D
How are they? (m.pl.) md Blomém, ydsiahby /My a)
How are they? (£.pl.) mé Elomén. 210770
Mr. Carmi mir k&rmi "MW ™
Mr, Carmi (alternate form) adbn x&rmi "™ 11X
Miss or Mrs. Carmi gvéret k&rmi "W MM
It is early, mukdbs, PRajyivatal
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1.4 Cclassroom Expressions

In this section we introduce a few additional Bebrew phrases which will
be used in class, They should be practiced until the pronunciation is learned,
but eince they will be used constantly in class they can be memorized without

special effort,

Some of the expressions are given in more than one form, differing in
gender or number. Their use will depeand on the make-up of the class, and the
instructor may find it necessary to introduce additional variations not

included here.

1. Close the door.
(said to a man)
(said to a woman)

2. Sit down, please,
(said to a man)
(said to a woman)
(said@ to men or both)

3. Quiet, please.

4. Open ur bOOKS.
said to men or both)
said to women)

£ Speak louder,
{said to a man)
(said to a woman)

€. Aall together,
7. Again.

8. Do you understand?
(said to a2 man)
(said@ to a woman)

G. I don't understand.
(said by a man)
(said by a woman)

10. I don't know.
(said by a man)
(said by a woman)

11, Please translate,
(said to a man)
{said to a woman)

12. How do you say
table in Hebrew?

sgbr et hadélet,
sigr{ et hadélet.

Bév, bevakali,
Bvi{, bevakaB§,
v, bevakal§.

Béket, bevakal&,

pitxdi et hasfar{m.
ptéxna et hasfar{m.

dadér yotér bekdl.
dabri yotér bek&l.

kulém beyfxad.

&4 hapfam,

at& mevin?
&t mevini?

anf{ 15 mevin,.
an{ 15 mevini.

an{ 16 yodéa,
an{ 16 yodfat,

targém, bevakaB&,.

targem{, bevakaBAi,

&yx omrim
table beivrit,

L7 NX 2D
J17T IR T

Ry e e
JWPI2 ,0X
P2 1%
WP ,OP0

L7000 X NN
07200 X NIne

L7273 T
L7702 T iy
LT OV

LVoN MY

77'D TN
7IYD X

.17 XY vIX
.13%°0 KXY TIX

LYI1Y K7 YIX
JWTY K7 MK

LRP32 02T
JOPI2 P01

DY BIX X
N 12Y2 table
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GRAMMAR DRILLS

1.5 Masculine and Peminine

Compare the following sets of corresponding sentences from conversations 1.1
and 1.2:

a, Ealbém, moBé, m& Klomx&, Hellc, Moshe, How are you?
Balém, miry&m, m& Nloméx. Bello, Miriam. How are you?
D. mf El6m iBtexsk, Bow is your wife?
m& El&m baaléx, Bow is your husband?

Rote that forms differ when a man or woman is being spoken to. It is
important that the student learn the corresponding forms at the outset. There
are a number of patterns of these corresponding forms, which will be referred
to by their traditional names, masculine and feminine. All nouns in Hebrew,
whether or not referring to beings with sex, are members of one or the other
clags, These will be designated (m) or (f) in the vocabulary listings.

Throughout the course the various corresponding forms required by each
gender will be drilled.

The following drills should be thoroughly learned. The student should not
have to be corrected afterwards on the use of the proper forms. Such errors
will produce a reaction sBimilar to that felt by English speakers on hearing the
following: 'How is your brother?"

"'She is fine, thank you."

The cue words in the following drills are names of men and women. Include
the name in the response 80 as to fix firmly the connection of form and sex of
perscn spoken te. The instructor may vary the drill by using the names of
members of the class or by introducing other Hebrew names such as /avigdor/(man)
and /xfna/ (woman).

The drills are to be done as follows:

Instructor: Balsm moBé mé BElomx4.

Student: (repeats) Balém moB&. m& Blomx4i,
Instructor: miry4m

Student: Baldm miry&m. m& Eloméx.

Instructor: (repeats) Balém miry&m. m& Bloméx.

mér kéhen
A. Bailbm moMé, m& Blomxa 2% W LRD LI
miry&m Balbm miry&m. mid Eloméx, DT
mir kx&hen Balbm mi&r kéhen., m8 Blomxd, htyw M al
gvéret Williams Balbém gvéret Williams., m8 ¥loméx. OOX?T3Y ‘21
gvéret kfepi Bal6m gvéret kx&spi. m& Eloméx. 500 ‘21
mir Williams Baldm mfr Williams, m& Blomx4. oANYY? I D
avigdor Balém avigdor. m& Blomx&. VTN
x&na Balbém x&na. m& Bloméx. 130
m&r k&spi Balém mir k&spi, md BHlomxd. 500 W@

Bé Baldm moBE, m& Blomxa. Iy o78]
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B. m& B16&m iEtexi, mér Williams, TORNOTYIY R OTIOON DTV

gvéret Williams m& Elém baaléx, gvéret Williams. LYY a2
p&r k&hen w& Bl&m iEtexd, m&r kéhen, 15 TR
gvéret k&rmi m& Blém baaléx, gvéret ké&rmi. WD 2
x&na ms Elémw baaléx, x&na. T30
mosé m& El6m iBtexd, moBéE. D

m&r williams m& Elém iBtexs, m&r Williams. o~ S b B =)

1.6 Pronominal Suffixes - Singular Set

There are several sets of pronouns indicating person, gender, and number. The
following occur as suffixes to singular nouns and to certain prepositions. They

will be referred to as the singqular set.
When suffixed to nouns they are often translated as possessives.

ms Klomx4. (literally) what is your peace?
m8 Elém iBtexd. How is your wife?
Blom{ tbv, (literally) My peace is good.

Except for certain stereotyped expressions as these, though, the suffixing of
nouns to indicate possession is more formal in style,
when suffixed to prepositions they are usually translated as the objects of

the prepositions. This will be discuassed later on.

A. Substitution Drill

ms Blomx4, How are you? (i 2k iriiliy'a)
Bloméx -m’g/:
Blomxém ConYYL
Blomém Coas
Blomé&n 155
Elomb i
Blomxén 1o,
Blom& by Ak o2l

B. Substitution Drill
ok Fu I T AN Lol

Elom{ t&v. I'm fine.

Eloménu B

Elomd sl Vi

%lomén I

Blomd .

Blomam bkl b

C. Response Drill

Instructor: mé Elomx&. Student: Elom{ tbév. du o I o
mé Blonocém. BEloménu tb&v, 4 ohn 2 DY 1
s ¥lomsm, Elom&m tbv. ?:m:?- o
mi Blomd. Elomé tbv. i T DA 1)
mé Elomxén. Eloménu tbv. ‘ 71001V W
m& Elomd. Blomd toév. kdn bl Wl a)
m& Bloméx. Elomi tév. KA R T
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D. Response Drill

Instructor: m& El&m baaléx, Student: Elomb tév. ?q%y3 giYe oz
m& E16m iBtex&, Elom& tév, ?29nwx pIYY oD
m& Fl&n haxikpaxf. Elomf tév, " ?amewznn oY nn
m& ¥16m baalt, Elamd tév. nYys ovYw nz
mi Fl6m iEtS, Hlomsé tév, 7TInwx oa%w 1o

[Bote: In the form /iBtex&/ the /—e-/ is inserted for phonological reasons, to
breax up the three-consconant cluster /-Btx-/, which would otherwise result. ]

1.7 Alternate forms of nouns before suffixes

Many nouns have an alternate form when occurring with a pronominal suffix.

Balem ‘welfare' ' ¥lomi "my welfare'
iBé 'wife' i8¢t 'my wife'
Compare, on the other hand: b&al  ‘'husband’ baalf{ ‘'my husband’

It is very difficult to predict which nouns will have such alternate forms
or what the alternate form will be, The student should simply drill these as
they occur in the text until he has mastered them.

When & suffixed noun occurs in a Rasic Sentence the independent form of the
noun will be given in the vocabulary breakdown, and, as much as possible, drills
will be provided.



BASIC COURSE HEBREW UNIT 1

REVIEW CONVERSATIONS

The purpose of the Review Conversations is to lead the student into free

conversation within the range of the vocabulary and grammatical patterns which
he haeg learned. Students should keep their books closed while the instructor
follows the procedure suggested here.

1.

D:

with the class just listening, the instructor reads the conversation in as

natural a manner as possible, The instructor repeats the conversation until

the class understands it completely.

The instructor rereads the conversation severil times with half the class
repeating one role and half the other role.

The two halves of the class exchange roles and Step 2 is repeated.

The instructor takxes the first part and acts out the conversation with the
class.

The class and instructor exchange roles and repeat Step 4,

Indivicdual students are assigned the various roles in turn until all have
taken both parts in the conversation,

Individual students make substitutions freely, including whatever changes
may be necessary elsewhere in the conversation. These free conversations
should not be prolonged more than four minutes or so. This will give all
the students an opportunity to try their hand at the same situation. The
instructor should refrain fram adding a lot of vocabulary at this point.

Balbm, gvéret kShen. m& Elombx. TTRIW D LT M L0TW X
tods. Mlom{ t6v, umé Blomx&? 7RV Y L2 2 LTI i3
gén Elom{ tév, tods, L1702 oYW ‘:u :X
ms ¥1l&m moBé. TTRD DI D 2
an{ 16 yodéa. JIIT XY YIX X
ms ¥lém i¥texf, mir xbrmi, 70D ® ,TRK 0w D

beséder, todd. mb El&6c baaléx?

277Y2 0T B TN, TI02 1Y

Blomd t&6v. mf ElSe hamiBpax4? TOYDT 01w D L3 WIW @2
tév, todk. slixf. meuxfr. LTIXD LNY70 LA L3 Y
6, ghm an{ muxraxs laric. Ealém, L0 Y1 D2 Y3X 03 LK =2
Balém, lehitrabt, LNV DT 2
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P: Balbm, m&r Williams. LODKYYMIY R BV i
Balém, gvéret Williams., m& Blomxém. kicraieity s RN 2" S AR Rl tiei=5 W ok e
F: tods rab&, Bloménu tév. L0 II2YW LT AT e
p& Bloméx, gvéret zahfvi. 2°ZT MR WY O
E: beséder. mé ¥1&6m hamilpax&? MOTEa 0IvT T . TIC2 :0
F: slix&. zu;xi 15 mevin, 64 hapfam, TYDN TY L1 XY YIX LONYD i
bevakaB&. Ny oriviole]

E: m& Nl1&m hamiKpax§. 20TE0N DAY D N
F: Blomd t&v, tod4. TN, 270 DI 2
G: Balém, m&r k&rmi. OO R oY
H: o! Balém, moBé! m& Blomx&. 7R TR ITRD BYRY LIX N
G: Blom{ t&6v, m& B16m hamiBpaxé. TMOYRT CIY T L2 oW o
H: beséder. sgbér et hadélet, bevakaB§, JP22 (L7700 X MAR L7102 :N
G: ken., 8lix&. STV L1 o7
I: mir Williams, Bév, bevakaB4, «WF22 , 3w 071 M D
J: 6d hapfam, bevakaB&. an{ 16 mevin. L7 K7 TIX LWip22, CYDR W
I: Bév, bevakaBi, JWP32 |3 :D
J: 6 xén. anf{ mevin, tods,. L1 LIP3 YIXK LT K :?
K: slix&, miry&m. an{ muxr&x larfic. Y7 Mo CIX LU L, MmeYD oD
L: 16. Bév, bevakaBi. mukdém, LW WP W K9 Y
X: 16, todf. meux&r. LSRR KT D
L: tév. lehitrabt. LOKTEY L2
M: Béket, bevaka¥4. By ‘o B v i Y o}
N: slix&. dabér yotér bek&l. L2173 ™I 137 Lm0 3
M: Béxet! atsd mevin? 2130 K LOPO 2
N: tév, an{ mevin. slix&. LD L717ID IN L2 03



